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CHAPrER I 
INTRODUCTION 
A changing socio-economic pattern in the United States has pro­
duce<! an increasing number of women who spend part of their lives in 
some wage-earning occupation. Many employed homemakers as well as. agencies 
find it necessary to secure assistance in the care of family members or 
in the provision of other services that help to contribute to a more 
satisfactory home life. 
Home economics has �ontributed to the education of youth and 
adults in their preparation for a satisfactory home life. Because many 
service occupations require home-economics-related knowledge and skills, 
vocational home economics in South Dakota should assume some responsi­
bility for educating women for their dual role as homemaker and 
wage-earner. 
Encouraged by state and federal support, the occupational aspect 
of home economics has become a necessary and vital area at the adult
' 
level. To more effectively conduct these adult occupational courses in 
South Dakota, however, research studies are needed. 
STATEMENT AND IMPORTANCE OF PROBLEM 
The objective of this study was to investigate the adult home­
economics-related occupational courses conducted in S�uth Dakota during 
the 1968-1969 school term. 
At the time this study was initiated, there were no specific 
criteria.for adult occupational classes in vocational education for 
South Dak�ta (47). Classes were offered for persons who had already 
entered the labor market and who needed training or retraining to 
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achieve stability or advancement in employment. Class enrollment, length 
of time for the course, and/or charge per hour depended on the objectives 
of the class and the type of class offered. Classes could have been 
conducted within or in addition to the working day of the students 
enrolled., and the course content could have been designed to develop 
both manipulative and technical knowledge. 
On the state level, according to Van Overschelde (47), state 
supervisor, Home Economies Service, Division of Vocational and Technical 
F,ducation, Pierre, South Dakota, personnel have had no way of checking 
to see whether objectives were developed and accomplished in the adult 
occupational courses offered on the local levels. An "Application for 
Approval for Vocational Adult Class," which specified that the course is 
designed to satisfy an occupational objective, is signed by the local 
director of adult education and the instructor of the course. When the 
occupational objectives of courses have been questioned, the directors 
of ad.ult education have insisted that there are classes to train or retrain 
for an occupation. 
In summary, it is  the belief of the writer that the· foregoing 
statements substantiate the need to investigate the adult occupational 
courses wh�ch have been previously conducted in the state of South 
Dakota. 
/ 
PURPOSES OF THE STUDY 
The purposes of the study were threefold: 
1. To obtain descriptive inf�rmation from teac.hers and students 
concerning adult home-economics-related occupational .courses • 
. 2 . To determine the relationship between the s·tµdents ' · evaluation · 
of the course and the teacher• s evaluation .of the course., 
3. To determine which independ�nt variables (question items 1-9 . 
on the student questionnaire ) are predictors of each dependent. 
variable {question items 20-25 on the student questionnaire) · 
and to determine the proportion of variability among students 
.in each Y variable which is accounted. for 'bY the X variables . 
BASIC ASSUMPrIO�S 
The following assump�ions were made: 
1. That the population.used was representative of the female 
students and teachers involved in the adult home-economics­
related occupational program .. 
2 .  That the participants for the study were acquainted with and 
knew the meaning of terms as used in the questionnaire . 
3. That the responses given by the participants to the question­
naire were , to the best of their knowledge ,  accurate. 
HYPOTHESES 
The following hypotheses were formulated. for thi s  study: 
1. The students• evaluation of the cours e does not differ 
significantly from the teacher's evaluation of the course. 
2 . Regression equations can be computed for the purpose of 
using certain basic information about students (X variables ) 
to predict the extent to which the student ·would profit from 
the occupational course. 
SCOPE AND LIMITATIONS 
The interpretations and applications of the findings from this 
study must be viewed in light of _the population and measures used. This 
investigation was limited to female students and teachers of the adult 
home-economics-related occupational courses conducted in South Dakota 
during the 1968-1969 school term. 
A limitation was imposed because of the nature of the question-
naires, Students and teachers were asked to recall what they had done 
and how they reacted to certain situations relative to the course; 
therefore, some inaccuracies might have resulted. Although the results 
of this study have to be viewed in light of the above limitation, they 
should serve as a basis for the improvement and continuation of adult 
home-econ�mics-related occupational programs in South Dakota. 
DEFINITION OF TERMS 
The following terms were defined as they seemed appropriate to 
this study: 
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Adult home-economics-related occupational program: the home-economics­
related courses of study offered day or evening to adults who are engaged 
in, or preparing to enter, an occupation. Wage-earning programs, job 
training programs, and programs for gainful employment will be used in 
this study to mean the same as occupational programs, 
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Contents the subject matter presented. in speech or writing, in the form 
of facts, principles, or generalizations. 
Cooperative evaluation: the joint appraisal of the group by the teacher 
and members of a class. 
. · ·,'�.· 
Evaluations (3) the consideration of ��dence in the: light of value 
standards and in terms of the particular situation and the goals which 
the group or individual is striving to atta.in. (22:209) 
Follow-up survey: a survey to determine what occupations the students 
of the adult home-economics-related occupational courses enter and how 
effective their training was in relationship to actual needs· of the job. 
Individualized instruction: the differentiation of instruction according 
to individual differences in pupils. (22 : 290) 
Learning experiences: the activities and procedures employed to help 
students progress toward the objectives. (35:234) . 
Self-evaluation: the process of measuring one's own status or progress 
toward specific goals. (22-494) 
Specific objectives a goal or aim serving as a guide for a teachi·ng unit, 
directed toward the eventual achievement of a general objective, and 
stating preferably in exact terms, the results that may be expected from 
that particular unit of instruction. (22:371) . . · 
Teaching aid: an auxiliary instructional device, such as a chart, 
drawing, picture, film, mock-up, or working model, intended to facilitate 
learning. (22 1 23 )  
CHAPI'ER II 
REVIEW OF LITERATURE 
The main objective of this study was to investigate the adult 
home-economics-related occupational courses conducted in South Dakota by 
the use of questionnaires. Therefore, the literature was reviewed to 
obtain ideas for questionnaire development. The review of literature is 
presented in the following five sectionsc (1) vocational education, 
(2) home economics education, (3) teacher qualifications and preparation, 
(4) characteristics of adult students, and (5) women and the world of work. 
VOCATIONAL EDUCATION 
Purpose of Vocational &lucation 
According to many authorities, the main purpose of vocational 
education is to prepare the individual for useful employment1 whereas, 
the main purpose of general education is to prepare him to function 
socially and intellectually in society. 
Burkett (1) states that when educators fail to prepare youth 
and. adults for entrance into an occupation and to upgrade and retrain 
employed workers, they fail the youth and adults they claim to serve and 
desecrate their mission in the total education program. Johnson (24) 
deqlares that vocational education is and always has been.a process for 
preparing people for work. It is a process for merging of the practical 
and academic1 it is a process of learning by doing. It is not terminal 
nor given by grade levels. Its programs are unlimited.1 its possibilities 
are largely unexploited. 
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Untrained. and unemployed laborers are a serious loss to the 
economy. Vocational education programs not only can turn untrained labor 
into a usef'ul product for economic growth, but can accomplish the job 
in shorter time than any other known ethod (1). 
As a representative of the business industry, Zanetti (50) 
summarizes the task to be accomplished in vocational and technical edu-
cation in general with f.ive requirements. He advises that these require-
ments must be achieved by an individual or an organization to effectively 
outdo the competitions (1) recognition of the need to do a better job by 
the employee, (2.) desire to do a better job, (3) ability to do a better 
job, (4) working conditions which allow the employee to do a better job, 
and (5) the desire to keep up the effort without let up. 
In 1962, President Kennedy appointed a panel to evaluate and 
make recommendations for vocational e:iucation. The panel members repre-
sented various professions from the different regions of the United States. 
The report of this panel was published in 1963 as Education for A Changing 
World ..Qf Work (7). From that report comes the followings 
An understanding of the nature of the labor force and 
flexibility in attitudes toward work will greatly facilitate 
the process of retraining which will be necessary for large 
proportions of our working population in the years ahead. 
This suggests ·that the major part of our education for vocations 
should not be oriented. to training for a specific occupational 
career. Rather, the vocational education program should be 
designed to prepare youth for a co.ntinuing program of adult 
education throughout life (7138). . . 
Relating the preceding quotation to the purpose of vocational 
-
education, one can say that vocational education which is only designed 
to prepare an individual for a particular occupation may serve as a 
handicap rather than advantage to a large segment of the working force. 
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Fewer workers can look forward to a life-time career in which the knowledge 
and skills which qualify them for a specific occupation in their youth 
will serve throughout their working life. An und.ersta�ding of this fact 
and an education which prepares the individual for continuing occupational 
growth and willingness to acquire new skills is perhaps the best education 
that can be provided in any vocational education program. 
vocational Curriculums 
The primary aim of vocational curriculums is the preparation of 
individuals for employment. In addition, a unique purpose of a voca­
tional curriculum is to produce satisfied and satisfactory workers which 
will in turn improve job productivity and occupational tenure. Educators 
who wish to achieve these aims must consider the occupational requisites 
of employment and the individual needs and motives of the learners (4J) . 
Employer satisfaction with the worker, as well as worker satisfaction, is 
important to the attainment of productivity. 
Vocational cu,rriculum planning should go beyond the development 
of technical skills and knowledge. It should include investigative 
learning experiences concerning the nature and suitability of jobs and 
occupations as they relate to the students's attributes, interests, 
strengths, and weaknesses (4J) . Secondly, it should help each student 
set for himself standards that require him to exceed his present 
performance. Finally, it should satisfy the creative drive of each student. 
From a survey conducted in Oklahoma, Robinson- (34) reports that 
the majority of business and school personnel feel that the most 
desirable vocational curriculums are those which include about 25 percent 
of the course work in general education. Most of the school personnel 
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and employers surveyed also prefer a distribution in which ·75 percent of 
the time is spent in the development of technical skills and under-
standings for the job. They feel that the remaining 25 percent of the 
time should be spent in theory and development of background knowledge. 
A positive attitude toward work is the quality believed by the majority 
of the business and school personnel to be most desired by employers. 
Swanson, Nelson, and Meyer ( 43) have very effectively summarized 
the requirements of vocational curriculums. They regard the following 
eight imperatives as crucial to the interpretation and implementation 
of a modern concept of the vocational curriculum: 
1. That educational programs make provision for occupational 
instruction for all students, irrespective of their 
future goals. 
2. That the first goal of vocational programs be to equip 
students with salable skills, intellectual and manipulative, 
and to give them a base of occupational experience that 
will add relevance and adaptability to their vocational 
goal achievement. 
3 . That maximum effort be given to curriculum development 
which can accelerate the rate of skill achievement. 
4. That vocational education provide experiences which will 
help the student to identify his talents, to relate those 
talents to the world of work, to identify an occupational 
interest, and to develop such talents as will widen his 
choices and improve the skills required for success. 
5. That curriculum innovators determine what and how much 
generalized vocational preparation will make a graduate 
employable in the current and future job market. 
6. That competence to enter the job be held as the minimum 
requisite for graduation and eligibility for placement be 
regarded. the minimum completion requirement. 
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7 . That the vocational curriculum satisfy the needs of learners 
in their vocational development as well as the needs of 
employers in their competitively productive environments , 
with the ultimate goal of producing competent, well-adjusted 
workers and citizens . 
8. That curriculum developers
· 
engage in research to 4etermine 
the most effective and efficient programs for preparing 
individuals for occupational employment (43 : 24) . 
Legislation 
One of the most significant items of legislation with respect to 
this study was the Vocational Act of 1963 . In December, 1963 , President 
Johnson signed the Perkins Bill , thus making it Public Law 88-210 , the 
Vocational Eliucation Act of 1963 (32). Two conceptual changes for 
vocational education were provided in the Vocational Education Act of 
1963 . These conceptual changes were as follows1 
1. Vocational education should be redirected from training 
in a few selected occupational categories to preparing all 
groups of the community for their place in the world of 
work , regardless of occupation. 
2 .  Vocational education should become responsive t o  the urgent 
needs of persons with special difficulties preventing them 
from succeeding in a regular vocational program. 
Federal funds authorized. and appropriated by Congress under the 
Vocational Education Act of 1963 were to be used to prepare individuals 
for gainful employment in any nonprofessional occupation. Four groups of 
people were to be served under the Act: (1) persons who attended 
secondary schools , (2) persons who wanted to extend vocational education 
beyond high school level or who had left high school , (3) persons already 
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in the labor market and in need of further training to hold a job, and 
(4) persons who had academic ,  socio-economic, or other handicaps which 
prevented
_ them from succeeding in regular.vocational education programs 
.(32).  This Act presented implications for secondary, post-secondary, 
and adult education. 
The plan of C ongress was that all new monies should be used for 
education for gainful employment , thus eliminating home economics for 
homemaking as a part of the new program (14) . The full appropriation 
under the George-Barden and Smith-Hughes Acts was inserted in one section 
of the Act with the provision that in 1965 and thereafter at least tep 
percent of the old amount earmarked for home economics would have to be 
used in education for gainful employment or be given to some other field 
of vocational education, 
HOME ECONOMICS EDUCATION 
Implications of Change in Legislation 
A new responsibility was acquired. by home economists with the 
passing of the Vocational Education Act of 1963. It became their task 
to train persons for jobs related to homemaking , in addition to maintaining, 
· extending, and improving existing programs of vocational education (32) . 
It was specified in the Act that home economists should provide training", • • 
which is of high quality , which is realistic in the light. of actual or 
anticipated opportunities for gainful employment • • •  " (32s40J) 
-
H�me economists have sometimes acted as if education for employ-
ment is an entirely new thought . However , as early as 1893, the fourth 
president of the National Household Economic Association gave the 
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objectives ·of the Association ( 4) . Using today's language for the 
wording of the objectives, one could decipher the accepted 'c0ntent of a 
program of vocational education requiring home economics knowledge and 
skills leading to gainful employment as well as an education for home-· 
making and professional careers. 
Spafford ( 40) suggested several possibilities for education for 
employment in 1942, when she wrote: 
-
The findings of .one's relation to and place in the vocational 
world and preparing for it is the fifth major purpose of importance 
to home economics. Students in home economics should .come to 
know themselves better--their assets and liabilities for employ­
ment--as well as the job demands of many different.· occupations. 
The field has much to offer in increasing the general· employa­
bility and job satisfaction of all young people. Many types of 
occ.upations grow out of home economics , some of a semi-skilled 
type, others of a highly professional nature ( 40:4). 
Dewar (15) points out that the passage of the Vocational Act of 
1963 presented some of the greatest challenges with which home economics 
education has been confronted. She also contends that it held many 
possibilities for expansion of programs in home economics education to 
include preparation for wage-earning occupations which utilize home · 
economics knowledge and skills , as well as preparation for homemaking. 
The Act reactivated the objective to train for occupations 
requiring home economics skills and knowledge, according to Dennis (14), 
for every department of home and social life. This reactivation was 
accomplished through the use of the one small word "gainful�" 
An article by Ehman (17) proposes that the occupational aspect 
of home economics was developed because of four compelling forces1 
(1) the Vocational Act of 1963; ( 2) the rapid !ncrease in the number of 
women entering the labor force; ( 3) the expansion of opportunities for 
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men and women in service jobs whic� utilize the knowledge and skills of 
home economics; and ( 4) the desire to help persons with special needs to 
.
fit into adult life in a meaningful way , 
A complete program of home economics occupational education, . 
according to Ehman, will help trainees to u..11.d.erstand the world of work, 
its processes, agencies, and materials; to recognize the vocational 
opportunities in jobs that utilize the knowledge and skills 0£ home 
economicss to explore vocations in this field; and to train for a specific 
job or cluster of jobs, 
Responsibility of Home Economics Toward. Occupational Preparation 
Home economics wage-earning programs are developing rapidly 
throughout the nation. These programs are at secondary, post-high school, 
and adult levels. 
Is home economics a field of study that has a responsibility 
toward occupational preparation? Dewar (15) believes the following 
considerations provide a strong affirmative answer to the questions 
l, An economy cannot remain a healthy one if it consistently 
has too many unemployed individuals and women workers are 
essential to the maintenance of an expanding economy. 
2. It is essential that we develop ways to help women meet the 
situations they face today--their multiple roles, their need 
to provide supporting and supplementary income, their longer 
life expectancy. 
3, By 1970 two out of three women will be wage earners. 
4, Families are willing to pay for and use the services of 
trained persons from the community to perform household tasks. 
5, With the increasing number of women assuming the dual role of 
homemaker and wage earner, mothers often need to have persons 
to assist them with the care of home, with clothing maintenance , 
with meal preparation and service and with care of the children, 
272135 
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6. · Longer life expectancy indicates a greater need for persons . 
to be trained to serve elderly citizens as companions, · 
shoppers, or housekeepers either on a full or part-time basis. 
7. More often than in the past individuals and families get 
their meals in public facilities, away from the home. 
8. Home economists in education are in a position to alert 
young people and older women to the opportunities available 
to them to work in the occupations related to and requiring 
the knowledge and skills of home economics (15:39-4oL 
/-
From queries sent to home economics and adult education leaders / 
in every state, it· was found that some home economics educators believe 
that all preparation for employment must be carried on as a distinctly 
separate facet of their program rather than to be combined with prepara­
tion for improved family living (41). Others reject this idea and see 
the two as compatible or complementary. 
An article by Simpson (36), expresses her reasons why education 
for employment should be a part of the home economics program. A large 
number of women are now employed outside the home and she believes that 
this situation will continue. Home economics has been preparing girls 
for the homemaking role they will assume as adults but in the future.is· 
also challenged to prepare them for the wage-ea.ming. role. She further 
states that there has been an increase in service occupations both outside 
the home and in private households. Many of these occupations have a 
relationship to home economics. 
Robinson (34) supports the view that there is a ·need for home 
economics to provide education for wage-earning for occupations in which 
knowledge and skills are commonly considered. a part of home economics. 
Evidence shows that an increasing number of women enter the labor market 
Yearly, remain for a longer period within their lifetillles, and are 
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capable of performing in a greater variety of jobs than ever before. The 
major responsibility for training for occupations which utilize home 
economics understandings and skills rests with home economics educators. 
There are difficulties facing home economists in the new 
emphasis of wage-earning. One of the prima-ry difficulties is that 
wage-earning employment based upon homemaking or done in homes is not 
popular with girls and young women (12) . 
Identification of Service Occupations 
Labor projections indicate that service and technical occupations 
are on the rise (8). It is difficult, however, to predict for a student 
the occupational opportunities which will be open to him during his 
lifetime because of the accelerated technological and social changes. 
For technicians and those below the professional level, there may have 
to be entire retraining because of changing principles and equipment. 
Leaders in home economics education have made considerable 
progress in identify�ng service occupations related to home economics. 
The bulletin, Worker Reauirements and Methods of Entry into Home and 
Commµnity Occupations Related to Home Economics (30), describes and 
classifies into clusters nearly 200 home-economics-related occupations. 
The description of each occupation consists of two parts: a brief 
description of "what the worker does" and an identification of the "area 
of work" and "worker traits." Each of the home-economics-related 
occupations is organized into one of six clusters. 
included. in only one cluster with a few exceptions. 
include the following: 
An occupation is 
The clusters -
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1. · Family, child care, care of the elderly and health services. 
2. Clothing, textiles and related art. 
J. Foods and nutrition. 
4. Housing, equipment, furnishings and related art • 
.5. Dry-cleaning and laundry service. 
6. Non-domestic housekeeping, cleaning, maintenance and miscel-
laneous services. 
According to Brown, Lemmon, and Lippeatt. (8) , many questions 
still exist concerning the service occupations and the workers. being 
trained. They list these questions: 
1. How can the status of service occupations be improved? 
2. How can the quality of work in service occupations be 
improved? 
J. Do present vocational education programs give the students 
tools for becoming well-rounded people? 
4. Should all education be considered vocational and should the 
occupational aspects be integrated into it? 
5. Can occupational curriculums be designed which will permit 
· students to advance to university curriculums without 
beginning over again (8:33)? 
Development of Home Economics Occupational Curriculums 
The most important feature of an occupational program is 
teaching students in such a way that behaviors will be generalizable, 
transferable, and durable. It is apparent that job skills, attitudes, 
values, and life styles are involved in planning home economics occu-
pational curriculums. In addition, the needs of the individual as he 
moves through the life cycle must be recognized to facilitate vocational 
adjustment. Before beginning a program in occupations related to home 
economics, it would seem essential then to study the following: the needs 
of students who would be enrolled in classes; the occupational needs of 
the community; and the ways in which adults have used learning from 
classes in homemaking for wage-earning occupations (6). 
Hackett (23) holds the view that gainful employment programs 
differ extremely in their organization.from traditional home economics 
programs. She states these observations: 
, , , They call for new instructional methods ·and techniques •. 
They demand a whole new area of vocational subject matter, 
They require a broadened philosophy of home·economics as it 
relates to the total field of voc�tional education (23:328). 
Progress is being ma.de in the development of occupationally-
oriented curriculum plans by leaders in home economics education. The 
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overall objectives for a home economics gainful employment program have 
been listed by Ballow and Baughman (5). They are as followss 
1. To train students to obtain and retain jobs. 
2. To alert students to the possible job opportunities that 
exist in home-economics-related. occupations , 
3. To help students develop the personal characteristics 
that are necessary in the world of work. 
4, To help students recognize that additional training can 
offer job advancement opportunities. 
5. To help industry become aware of the assistance that the 
school �y give through the cooperative job training program 
(5:87), 
During the summer of 1968, seventeen selected vocational home 
economics teachers from 16 secondary schools participated in a one-week 
workshop at Southern University, under sponsorship of the Division of 
Vocational Education, School of Home Economics of Southern University, 
and. the Home Economics Section, Vocational Division of the Louisiana 
State Department of Education (16) . Recommendations for the learning aids 
or teaching aids used in an occupational course were made by the workshop 
participants. They should be: 
l , As life-like as possible. 
18 
2. Developed. to enhance the chances of achieving the objectives. 
a. Does this aid increase knowledge? 
b. Does this aid change the·attitude of the student 
favorably towa.ni work? 
c. Are they directed toward skills that are salable? 
d. Do they enhance working habits and practices to help 
the students hold job:> (16:7)? 
Occupational education in home economics calls for "visual 
voices" and "helping hands" of learning to get ideas across which will 
result in quality education. Stovall and Brown (42) emphasize that 
the numerous occupations which involve knowledge and skills from the 
different areas of home economics can be identified by the use of 
visual aids. Also, the aids may be used to enrich the learnings needed 
in an occupation in order that the new dimension achieves depth of 
instruction. Education for employment involved the development of 
specific skills as well as concept formation and generalizing processes 
if instruction is to have permanent value to the student. Finally, visual 
aids can relate the what, the why, and the how of the instruction, and 
the use of knowledge and skills in the foreseen as well as the unf ore- · 
seen aspects of an occupation or occupational field. 
Worthington ( 49) conducted a study to develop· a program geared for 
adults, by use of instructional materials that have been published for 
high school students. The occupational course to qualify adult students 
as clothing assistants was conducted in an agricultural community of 
approximately 1, 000 people. Worthington found that curriculum materials 
written on the high school level could be applied successfully to adults. 
Evaluation 
Evaluation should be built into the plans for occupational 
programs since it is a continuous process . Participants ( 16:8) of a 
19 . 
workshop for occupational training in food service describe evaluation'' . 
as a process for determining the degree to which desired changes of 
behavior are actually taking place. " They also state that a variety of 
functions can be served by the process of evaluation. The three listed 
functions include : 
1 .  The strengths · and limitations of the instructional program · 
may be identified and aspects needing further attention 
pointed out . 
2 . Evaluation can serve to clarify· educational objectives . 
) .  Students can be influenced i n  their study by the kind of 
evaluation to be made and the results (16:8) . 
A fundamental purpose of evaluating home- economics-related 
occupational programs is to discover ways to improve these programs . 
Certain basic research should be conducted to determine what are the 
most efficient approaches to learning specific content . In addition, 
• • 
what content , which teaching methods , and which learning experiences prove · 
most effective in preparing people to become efficient producers? 
Evidence must be collected from the beginning of an occupational 
course or unit to show the growth or change occurring in a student (44) . 
Because the evaluation process can be affected by differences in students •. 
characteristics , learning styles , and methods of teaching on the part of 
. . 
the teacher,  student progress should be evaluated by the use of various 
methods . The teachers of occupational courses have a - specific responsi-
bility in making this evaluation because evaluation is directed at the 
Products of education--the changes in students . 
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How can one evaluate whether or not the objectives of a wage- · .  
earning course meet the needs . of the students? The participants (16 )  of 
a workshop on occupational training suggested. using the following criteria: 
·l .  
2 .  
3. 
4. 
5. 
A student should have knowledge of what has been taught . He  
should be  able to  recall , to  some extent , what has been taught . 
There must be comprehension . He must be able to make use of 
ideas . Is he observant? Does he watch the steps and tech­
niques in the pro.cess that will lead to better understanding? 
There must be application of the instructions--making use of 
ideas and principles in particular sitUa.tions , �t involves 
both knowledge and comprehension. 
a .  What . is the attitude here? 
b. Is he willing or is it done out of compliance? 
c .  Does h e  follow directions? 
d .  Does h e  carry out steps with conscious awareness of 
effort? 
Doing the fo b--Has he repeated the steps until some or all of 
the processes require little conscious effort? Does he perform 
habitually and smoothly? 
Adaption--Could the student make modifications in the process 
to suit the particular circumstances (16 i 6 ) ?  
Several questions related to  the evaluation of adult home -
economics -related occupational programs can be answered through experi­
mental programs , research , and studies . According to Buchanan ( 10) , some 
of these questions a�e as follows : 
1. What procedures and standards are appropriate for selection 
of students for vocational courses? 
2 .  What opportunities in  occupations involving knowledge and 
skills of home economics subject matter areas are available? 
3.  Which learning experiences have most value for young women 
preparing for occupations? 
4. What instructional materials are needed for n�w emphases in 
the program? 
5. What facilities are needed for new progra� emphases? 
6. What follow-up studies of students are needed to evaluate 
the program (10 : 105-106 )?  
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Ash (3) raises certain questions after evaluating an exploratory 
unit in employment education in home economics at the secondary level , 
Pertinent questions include these :  
l , To what extent are students able to make their own transfer 
of principles taught with homemaking applications to 
employment situations? 
2, How and to what extent must they be helped to apply home 
economics principles to job situations? 
3. What content is most appropriate for the person employed in 
a home-economics-related occupation? 
4. How may we most effectively use early job experiences to 
help students better understand themselves and their assets 
and liabiiities for employment situations ( J s ll2 )? 
In additio� Ash conducted a survey which revealed that the three 
undesirable traits most frequently given as causing problems in employee 
effectiveness were lack of initiative , lack of enthusiasm for learning , 
and lack of enthusiasm ·for work . Other traits mentioned by half or 
more of the employers as causing problems were unfriendliness , incapa-
bility of accepting constructive criticism, and incapability of getting 
along with other employers . The need to repeat .directions often also. 
constituted a problem wit? several employees . 
Bentley (6) reports a survey made of personnel in ten businesses 
in which girls might be employed where they could use their skills in 
home economics . Each employer stated that personal characteristics were 
more important than the skills for the job. The characteristics 
mentioned most frequently which were needed by an employee were dependa-
- -
bility, P+ide in a job well done , and willingness to do necessary work 
of a high standard.. 
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An evaluation of the success of the adult occupational program, 
according to Dennis ( 14) , depends on the placement of people in the 
labor market who are efficient on the job and who find satisfaction in 
their work. 
TEACHER QUALIFICATIONS AND PREPARATION 
The preparation of teachers for wage-earnin:g programs has been 
given little consideration. Teachers ' qualifications for programs in 
gainful employment are not as high as those for homemaking according to 
Buchanan (10) . One of the factors influencing this situation is that 
teachers with the desired qualifications are difficult to find in 
starting a new program. 
It was specified in the 1969 South Dakota State Plan for Voca­
tional and Technical Education ( 38 )  that teachers of consumer and home-
ma.king education have the following qualifications s 
All teachers teaching vocational classes in the secondary 
field must have a valid certificate for high school teachers 
as determined by the State Board of Education and the Department 
of Public Instruction . The teachers shall have a bachelor ' s 
degree in home economics e�?.�ation from an institution approved 
by the State Board. Training shall include courses in · 
Philosophy of Vocational Education and Consumer Economics . 
Whenever the supply of fully qualified teachers is not suf­
ficient to provide instructions for approved high school 
programs , the State Supervisor may approve teachers on a 
year-to-year basis (38: 3).  
In comparison , the same state plan specifies ·three . major groups 
to draw from for staffing home economics occupational programs on either 
the secondary , post-secondary, · or adult levels . These groups are as 
follows s 
l ,  S econdary home economics teachers who have ·a valid teaching 
c ertificate and have had at least two years of experience in 
business ,  industry , or welfare . 
2 .  Professional home economists who are specialized i n  one sub­
j ect area ; as dietetics , child development , clothing , or 
housing ; and have had at least two years of experi ence in 
the occupat ional field in which they will teach. 
3, High school graduates , or equivalent , having at least three 
years • wage-earning experienc e over and above the learner ' s 
level in the area in which they will teach , these shall have 
such teacher training courses as approved by the Stat e  
Supervisor i n  the specific area i n  which they propose t o  
teach , and must be eligible t o  satisfy the requirements of 
a limited teaching certificate (38 1 4) .  
A primary requirement for an effective teacher is a thorough 
understanding of the subject matter , according to Combs (13). Reinwald 
(33 1 31) states "Home economics subject matter and skills are the under-
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lying foundation for the occupations to be offered at the secondary as 
well as th e adult levels . "  It may seem that the concepts for occupational 
competenci es are the ·same as those suggested for a consumer and home-
making education. However , the emphasis and extent of developing the 
concepts for the two programs should vary (39). 
In addition to having a �ckground of college home economics 
subject matter ,  work experi enc e is considered an important qualification 
for the teacher of training programs for home- economics-related occu-
pa.tions . Latham (27) collected some data about the work experiences of 
secondary t eachers in Idaho in connection with a study of employment 
opportuniti es .  Approximately 8 5  percent of the 70  teachers surveyed had 
work experience other than t eaching , It was most commonly in food 
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service, working with children and sewing. Vcµi Horn (46 ) recomme nds that· 
such teachers have experience that gives ·insight into the requirements 
for success as a wage-earner in addition to having skill in the art of 
teaching and an understanding of proble ms confront ing families. She 
believes that this is so important that it would be better if a teacher 
were not available with both a college degree and w ork experience, to 
select a prospective teacher with work experience s and provide her with 
intensive in-service education . 
Buchanan (10) draws attention to a survey made in 1964 which · 
indicated that teachers have limited work exp erience other than teaching . 
Replies from 577. out of the 693 teachers sent the questionnaire revealed 
these findings s 
131 teachers had n o  work experience. 
259 teachers had work experi ences in both home -econ omics -related 
occupations and occupati ons related to home economics. 
114 teachers reported w ork in only occupations related to home 
e conomics . 
53 teachers r eported work in only occupati ons unrelated to home· 
economics ( 10-103 ) . 
Van Overschelde (47 ) reports that in South Dakota e vidence shows 
that teachers of consumer home making are not promoting occupational adult 
classes. She also implies that adult home economics occupational classe$ 
are reported and promoted i n  schools where there is someone re sponsible 
for the adult program. 
A study by Lee ( 28 )  relates home economics t.eachers ' work values, 
family socio- economic status, and non-teaching work experie nce to their 
Willingne ss to teach wage-earni ng home economics. From a sample of 144 
teachers , the findings of the study indicate that 35 percent of the 
respondents were willing to teach cov.rses which prepare students for 
employment in occupations that use home economics knowledge and skills ; 
46 percent indicated that with in-service education to strengthen their 
qualifications they would be willing to teach such courses s and 19 per­
cent were reluctant or less willing to teach in a program with the 
wage-earning emphasis . 
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A study designed to determine self-recognized. strengths , limi­
tations , and needs of Illinois home economics teachers who were working 
with gainful employment programs was conducted. by Payne ( 31) .  The 
participants of the study included. teachers in secondary , ad.ult , and 
post-secondary gainful employment programs . The main strengths recognizsd 
and stated by the teachers includeds education (college and special 
courses ) ; work experiences ( in paid employment , horn� school , church , or 
community) J excellent cooperation of other vocational areas with the 
home economics program ; successful teaching experiences ; and good attitudes 
toward the program combined with enthusiasm. In their replies , the 
teachers designated these limitations : .they were unfamiliar or unskilled 
in the mechanics of the program because there were no guidelines to follow 
for such procedures as finding suitable jobs for students for the program ;  
they needed information on resources available for class use ;  and they 
lacked ample preparation time for these classes . 
Some of the findings and conclusions of a study conducted. by 
Wagner (48) to gain information regarding prospective teachers of 
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programs for occupational preparation from home economics graduates are · 
as follows 1 
1.  Academic background. appeared to be generally related to 
interest i n  teaching programs for home economics occupational 
training programs . 
2 .  Business background appeared to have little relation to 
interest i n · teaching occupational training programs . 
-
3 . No business experience was reported by nearly two-thi rds of 
the respondents . 
4.  Older respondents appeared to be less interested as compared 
to the younger respondents to teaching occupational programs. 
5 , Interest i n  teaching wage-earning programs appeared ·to be 
somewhat related to teaching experience with adults.  
On the basis of the fi ndings, Wagner recommends the inclusion of 
a course in  the college curriculum designed. to provide occupational 
experience in  a systematic manner. The emphasis in  the course may be on 
the understanding of job requi rements and quality of the occupational 
experie,nce rather than quantity.  
According to participants (16) of a workshop for occupational 
training, the following listing of desirable qualities for a teacher of 
an occupational traini ng class should be used as a guide to assess the 
teacher before the program is  started. The teacher will not feel secure 
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in the new venture if he does not possess all of these qualities to a 
reasonable degree . D esirable teacher qualifications include the followings 
1 .  Adequate professional training for the occupation .  
2 . Experience in the occupation of a related area . 
) . Positive att itude toward teaching for employment . 
4 , Cooperative relationship with guidanc e personnel . 
5,  Alert to opportuniti es for o n  t h e  j ob experiences . 
6 ,  Ability to  c ommunicat e with stud ents , facl:ll.ty, community , 
and others . 
7, Good personal relationships with others , 
8 ,  Willingness to acc ept responsibility of follow-up of trainees . 
9 , Interest in assisting trainees to s ecure employment ( 16 : 5) .  
CHARACTERISTICS OF ADULT STUDENTS 
A teacher of training programs for home-economics-related. 
occupations needs an understanding of factors affecting adult learning . 
According to Fay (18 ) : 
Onc e we rec ogni z e  and understand the major psychological 
characteristics of adult s ,  it is not difficult to ad just t eaching 
methods and approaches to the learning situation so that they 
are effective with adults (18 : 190) , 
The psychological characteristics that determine the differenc es 
between learning in childhood and adult-hood are identified by Fay as 
follows : 
l ,  An adult ' s  conc ept of himself has matured . A child may see 
no limit t o  what he can accomplish r an adult may recognize 
his weaknesses more clearly, Many adults , however , have a 
tendency to underestimate their ability . 
2 .  Although adults and children have many needs in  common , certain 
needs which are important to the teaching-learning situation may 
differ .  The mature person has amo�g his needs community and 
economic status , vocat i onal success , and success as a parent . 
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3 .  An adult is more likely to act on the basis of what he thinks 
is expected of him, conforming to his role as he sees it ; 
younger persons are less inhibited.. 
4. A mature person ' s  interests and activities may have become 
highly specialized. 
5. Generalized anxiety increases with age. This anxiety may be 
caused by confusion or difficult working conditions and may 
interfere with the learning process. 
Levenson (29) indicates that adults do not expect homework. The 
teacher may need to review with the adult student techniques of doing 
homework and insist on its completion. 
Knowles (25) suggests that the teacher of adults may include his 
students in every phase of the program, from the formulation of objectives, 
through teaching the program, to deciding on the evaluation procedure. 
The teacher will still be in control of the teaching-learning situation . 
To be effective, however , the teacher needs to be secure and imaginative 
(18) . 
WOMEN AND THE WORLD OF WORK 
One of the greatest resources of the United States is . woman 
power. Women ' s abilities and skills are being used more creatively and 
more fully than ever before--in the home, in the community� and on the 
job. There are more than 29 million women in the labor force (45) . They 
are single girls, wives, mothers, widows, and divorcees . They make up 
more than half of the part-time workers in tM.s country and more than 
one-third of all the workers (10) . 
I 
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The increasing contributi on made by women to the . economic life of 
the country has developed. largely as a result of many economic and social 
changes during the past 30 years . The scientific and technological 
advances that have simplified home chores have freed women for work out-
side the home . The development of new industries in a dynamic· · economy 
and expanded activities in others have opened new doors for women in 
business , the professions , and the production of goods and services . 
The growing demand for women as workers has been accompanied by 
broadened opportunities for their education. G irls and women are 
showing an increasing awareness of the need for more training . Women have 
been encouraged to seek better preparation for jobs primarily because of 
the great emphasis in recent years on completion of high school , on · 
occupational training , on college education, and on continuing education 
for mature women (45) . 
The 1969 Handbook on Women Workers (45) reports these significant 
facts regarding women in the labor forces  
1 .  Women are 37 percent of the labor force .  
2. Half of the women workers are 40 years of age or over. 
3 , Almost 3 out of 5 women workers are married� 
4,  About 10 . 6 million mothers with cQildren under 18 years of 
age are working , of whom 4, 1 million have children under 
6 years . 
5. About 43 percent of all women workers work full time the year 
around . 
6 .  Of all women employed : 
34 percent are in clerical jobs . . . 
16 percent are service  workers ( except private · household) .  · 
15 percent are operatives , chiefly in factories . 
15 percent are professional and technical workers .  
7 .  About 12 . 2  million women workers are at least high school 
graduates , and 3 . 4  million have some college education (45 : 3 ) . 
Thre� significant facts are reported in American Women , the 
President ' s  Commission on the Status .of Women (2 ) 1 
1. The forecast is for JO million women at work in 1970 .  
2 .  Approximately 3 out of 5 women workers are married . 
) . Among married women , 1 in 3 is working ( 2 : 45) . 
An article by Dennis (14) draws attention to meaningful . 
statistics reported by the Bureau of Labor as well as sociological 
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studies concerning the working woman. Some of these findings were theses  
1.  Workers under 25 and over 45 will account for the major 
changes in the working population .  
2 .  Two out of three will be wage earners . 
J .  Nearly one-half of the 5t million children under 1 8  years of 
age who are living with their mother only , have an employed 
mother. By contrast one-fourth of all children in husband­
wife families have an employed mother (14 : 9-10) . 
Why do mothers work since the role of the working mother requires 
so much skill and management? There are several reasons (26 ) . Some 
married women work to boost family income , to help provide higher living 
standards , and to educate the children. The husband may be ill or 
temporarily unemployed . There may have been some hardship in the family 
that makes the wife ' s  income necessary to keep the budget balanced or to 
pay the bills . Some women work because they find that their occupational 
skills are more proficient than their homemaking skills . They work so 
that they can employ someone to  help them make their homes the places they 
would like them to be . Some mothers work because they possess the knowledge 
and skills that society needs . Some women realize that they will have a 
long time to work after their children are grown; consequently, they try 
to get job experience when their children are small or just starting school .  
Many women find that a full-time job i s  a satisfying way of contributing to 
society when their children are grown. Divorcees and widows with 
children work to support and educate their children. 
It  has been found significant that the more education a woman 
acquires, the more likely she i s  to seek paid employment i rrespective 
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of her financial status (45) .  The educated woman wants to contribute her 
skills and abilities to the economy not only to receive the financial 
gains, but even more to derive the psychic rewards that come from achieve- . 
ment, recognition, and service to society. 
Statistics indicate that widowhood, divorce, and the decrease 
of family responsi bilities tend to attract women 1::ack into the labor 
force (45 ) . I t  is  predicted that the transition of middle-aged women 
from the home to outside employment will continue, with the number of 
women past 45 years in  the labor force increasi ng (10) . 
CHAPI'ER III 
PROCEDURE OF THE INVESTIGATION 
The procedure of this investigation is treated in the following 
manner: (1) development of the questionnaires , (2)  selection of the 
participants , (3 )  method of data collection, and (4) . statistical 
analysis of the data . 
DEVELOPMENT OF THE QUESTIONNAIRES 
Two questionnaires were designed for the purpose of collecting 
information from a large group of students and teachers in a minimum 
amount of time . 
The questionnaire for students was designed to collect inf orma­
tion on the following :  personal background , media through which they 
learned about the course ,  reasons for taking the course,  goals attained 
upon course completion, use of course learnings , present employment 
status , reasons for joining the labor force ,  and evaluation of the cotirse ,  
The questionnaire for _ teachers was designed to  collect informa� 
tion on the following: persons suggesting to the teacher that he teach 
a course,  occupational background , factors affecting the choice of course 
offered ,  type of credit given to the students , types of help received 
from the Division of Vocational and Technical Education , methods used by 
the teachers to evaluate the progress of students toward specific course 
objectives , requests and areas for additional adult occupational class es , 
recommendations of teachers concerning in-service educational offerings 
to prepare teachers to teach occupational courses, evaluation of the 
course, and personal reactions to questions concerning the course. · 
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The questionnaire for students was pre-tested on a selected group 
of students from Brookings, South Dakota , who had previously taken an 
adult occupational class. The questionnaire for teachers was pre-tested 
on a selected. group of teachers who had previously taught an ad.ult 
occupational class and teachers who had shown an expressed. interest in 
the adult occupational program. 
After evaluation Of the pre-tests , there was some re-wording . of 
specific questions and minor alterations were made . The final forms of 
the questionnaire for students and the questionnaire for teachers appear 
in Appendix A and Appendix B ,  respectively. 
SELECTION OF THE PARTICIPANTS 
The participants in the study were teachers who had conducted 
adult home-economics-related occupational courses during the 1968-1969 
school term. The names of these teachers were obtained from the bulletin, 
Home Economics Occupational Classes in South Dakota--Evaluation and 
Suggestions for 1969-1970 (37 ) . The courses taught by these teachers were 
as follows: clothing construction, dressmaking and alterations , tailoring , 
knitting, home decorating , upholstery, gourmet cooking, and cake 
decorating ( 37) .  
The names and addresses of the students chosen to participate 
in the study were secured in the following manner: letters requesting 
the names and addresses of the students were sent to the teacher 
of the occupational course ,  the director of adult education in the school· 
system, and/or the superintendent of the ·school system. 1 
From the list of 394 names of students and teachers obtained, 392 
were deemed. usable for the study. Those names that were not included in 
the list were marked "deceased" or "address unknown . "  
METHOD OF DATA COLLECTION 
A letter was sent to the superintendents of the school systems 
participating in the study explaining the value of such a · study and 
indicating that it was being done in partial fulfillment of the require-
2 ments for the Master of Science degree . Dr . Frances M .  Hettler ,  dean of 
the College of Home Economics , also sent a letter to the superintendents 
of the school systems involved in the study confirming the objective of 
the study, explaining the value of the study, and stating that the study 
was being done in partial fulfillment of the requirements for the_ Master 
· of Science degree . 3 
A letter accompanied each questionnaire to explain the purpose of 
. 4 the research and to ask for part,icipation. A self-addressed envelope 
was enclosed with the questionnaire . A code number in the upper right hand 
corner of each questionnaire was used to facilitate checking the replies . 
�or a copy of letter , see Append.ix C ,  page 115 � 
�or a copy of letter, see Appendix C ,  page 116 . 
�or a copy of letter ,  see Appendix C ,  page 117 . 
4 
For a copy of letter , see Appendix C ,  pages 118-119 . 
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Questionnaires for 362 students and 30 teachers , or a total of 392 
questionnaires , were mailed in April ,  1971 , with the request that they be 
returned as soon as possible .  The complete questionnaire with the 
accompanying letter was mailed again to the remaining non-respondents in 
May , 1971 . 
Before the complete questionnaire had been sent the second time , 
227 or 57 percent had returned the questionnaires . The final mailing 
produced 67 responses , or 17 percent , making the total number of question-
naires returned 294, or 75 percent . Of the 294 replies , 269 , or 68 percent � 
were usable questionnaires ; one addressee was deceased.,  and 24 addresses 
had moved or were marked "address unknown. "  Of the 269 usable question­
naires ,  247 were student replies , and 22 were teacher replies .  
STATISTICAL ANALYSIS OF THE DATA 
As the questionnaires were returned, the informati on was coded 
and key punched for automatic data processing . Background informati on 
about the students was categorized and summarized.. Responses to items 
in the student questionnaire concerning the occupational course in which 
they had been enrolled were then tabulated ,  and frequency distributions 
and percentages were recorded in table form. The responses given by 
teachers to items in the teacher questionnaire concerning the occupational 
course which they had taught were also tabulated , and frequency distri­
butions were recorded in table form, purpose 1 .  
Chi
_ square (�
�) was the statistical test selected to  determine 
whether there were significant differences between students and teachers 
I 
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concerning their responses to selected items of the questionnaire . These 
items expressed their evaluation of the occupational course in which they 
were enrolled or in which they were the instructor , purpose 2 .  Expected 
frequencies were computed using row and column totals . 
The formula for the chi square test is 
wheres 
0 a the 0 bserved. frequency 
e m the expected frequency. 
Differences at the . 05 level of probability were considered 
significant , and those at the . Ol level of probability were considered 
highly significant . 
The third purpose was to determine which independent variables 
are predictors of each dependent variable and to determine the proportion 
of variability among students in each Y variable which is accounted for 
by the X variables . 
The dependent variables are defined as follows a 
yl effect of the course on awareness of job opportunities in 
home economics related occupations 
y2 effect of the course on recognition that additional training 
can offer job advancement opportunities 
y 
3 effect of the course on development of personal characteristj.cs 
that are necessary in the world of work 
Y4 effect of the course on development of skill in serving 
effectively in the world of work 
y5 effect of the course on success in securing a job 
y6 effect of the course on success in holding a job 
. The independent variables are defined as follows : 
xl highest level of education attained 
x
2 marital status 
x
3 highest level of education attained by husband 
X4 number of children 
x5 educational level of oldest child 
x6 age 
X? occupation of husband 
Xa family income 
x 9 population of town 
A multiple regression equation was computed for each of the six 
dependent or Y variables . The equation is an expression of which of the 
X variables may be considered predictors of the Y variable. It may be 
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expected , for example ,  that the number of children would affect a woman ' s  
decision to secure a job or not secure a job. Therefore , number of 
children (x4) might b� a predictor of the effect of the course on succ�ss 
in securing a job (r5) . By examining each regression equation, one may 
see which of the X variables are predictors of each Y variable .  This 
knowledge of relation of X and Y variables would help to explain why many 
students in the courses did not secure or hold a job for which they had 
prepared in the occupational course.  
The coefficient of multiple correlation (R ) associated with each 
multiple regression equation was also computed . This �umber squared (R
2) 
is an estimate of the proportion of variability in Y which may be 
accounted. for by the x variables in the equation. For example ,  in the 
first equation which . concerns " effect of the course on awareness of job 
opportunities in home-economics-related. occupations" certain independent 
(X ) variables should be able to help appreciably in explaining why the 
responses to this item were as they were . The unimportant X variables 
dropp.ed out . These are variables which are not significantly related to 
the Y variable at the . 05 level of probability. 
The equation for . multiple regression is 
I\ 
y = a + bXl + cX2 + d.X3 • • • nX.n 
where : 
)8 
a is the intercept (where the line crosses Y axis ) 
b, c ,  • • , n are the partial regression co­
efficients needed in the prediction equation. 
CHAPI'ER IV 
FINDINGS AND DISCUSSION 
The total population for this study included 362 students and 
teachers . From this group 269 , or 68 percent , of the responses were 
deemed usable. Of the 269 usable returned questionnaires , 247 were 
student replies and 22 w.ere teacher replies , 
The order of presentation is as follows : (1)  data descriptive · 
of the students , ( 2 )  opinions and beliefs of students concerning the 
adult home economics occupational program, ( 3 )  opinions and beliefs of 
teachers eoncerning the adult home economics occupational program, (4) 
comparison of students ' and teachers ' evaluation of courses , and ( 5) 
independent variables which are predictors of each dependent variable .  
DATA DESCRIPI'IVE OF THE STUDENTS 
Approximately 66 percent of the students were between the ages 
of 20 and 44 years ; the other 33 percent were 45 years or older , Table 1 .  
The median age of the students was 35 , 7 years . This was expected because 
many women under 45 years of age realize that they will have a long time 
to work after their children are grown. Thus , they try to get job ex­
perience when their children are small or just starting school . Many of 
the middle-aged women have perhaps already made the transition from the 
home to outside employment and are not in dire need of either developing 
or improving job skills . 
TABLE 1 .  NUMBER AND PERCENT OF STUDENTS IN VARIOUS AGE GROUPS 
Age Group 
�nd.er 20 years 
20-24 years 
25-29 years 
30-34 years 
35-39 years 
40-44 years 
45-49 years 
50-54 years 
55-59 years 
60-64 years 
65 years or 
No answer . 
over 
Number Percent 
1 1 
30 12 
41 17 
31 13 
28 11 
32 lJ 
19 8 
23 9 
25 10 
13 5 
3 1 
1 1 
As was expected most of the students taking the adult occupa­
tional courses , 83 percent , are married rather than single , widowed,
. 
divorced. , or separated, Table 2 . There are more married women over 
20 years compared to the number of women who are single . If they have 
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the training and ability , one would anticipate that single individuals 
would seek employment on a professional level rather than on a semi-skilled 
or skilled. level since they generally must depend on their own earnings 
for support, , Statistics have revealed that in the United States more 
•omen marry at age 18 than at any other age (45) . Because of the 
lntermittent nature of the married woman ' s work career , she may feel 
t�t an occupational course will help her update a job skill or develop 
a new job skill on either a semi-skilled or skilled level before she 
re-enters the labor force.  
TABLE 2 .  MARITAL STATUS OF STUDENTS , NUMBER AND PERCENT 
Marital Groupings Number Percent 
Married 204 83 
Widowed 15 6 
Divorced 4 2 
Separated 0 0 
Single (never married ) 24 10 
No answer 0 0 
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Although 85 percent of the students had completed high school , 
fewer than 20 percent of them had completed college , Table J .  In compari­
son, more than 65 percent of the students ' husbands had completed high 
school and over 20 percent of the husbands had completed college , Table 4 .  
It was not expected that the educational levels of the students and their 
husbands would be so closely related in this study. More than 10 percent 
of
.
the students did not answer the item concerning the highest level of 
education attained by their husbands. Those students who are single ,  
Widowed., or divorced would essentially account for the non-replies . 
TABLE 3.  NUMBER AND PERCENT OF STUDENTS WHO HAVE 
COMPLEI'ED VARIOUS EDUCATIONAL LEVELS 
Educational Groupings Number ·Percent 
�ome grade school 2 1 
Completed grade school 14 6 
Some high school 16 6 
Completed high school 70 28 
Some college 58 23 
Vocational or specialized 44 18 
training 
Completed college 42 17 
No answer 1 1 
TABLE 4.  NUMBER AND PERCENT OF STUDENTS WHOSE HUSBANDS 
HAVE COMPLEI'ED VARIOUS LEVELS OF EDUCATION 
F.ducational Groupings Number Percent 
Some grade school 6 2 
Completed grade school 16 6 
Some high school 2.5 10 
Completed high school .56 23 
Some college 30 12 
Vocational or specialized 27 11 
training 
Completed college 54 22 
No answer 33 13 
42 
4J 
Almost 25 percent of the students• husbands are engaged in pro­
fessional and. technical occupations ; 20 percent are farmers or farm 
managers , Table 5. South Dakota has a high proportion of farmers and 
ranchers compared. to other occupations. Approximately 20 percent of the 
students did not answer the item regarding the occupation of their husband. 
The students who are single , widowed , or divorc ed would account for the 
non-replies. In addition , those students who have
.
retired or disabled 
husbands may not have responded to the item. 
More than 75 percent of the students who are married , widowed , 
or divorced have three children or fewer , Table 6 .  These results in 
general illustrate a trend toward smaller families rather than the 
larger families associated with the past. Women with smaller families 
most likely expect to join the labor forc e after rearing their children. 
In contrast ,  the anticipated worklife of a woman with children 
diminishes with the more children she has and the later she h as the last 
child ,  
Fifty perc ent of the students • oldest children were class ifi ed 
as being either in grade school or at the post high school level , Table 7.  
Those students whose oldest child was either i n  grade school or at the 
post high school level apparently decided that this was a good time during 
their life cycle to either develop or improve job skills bec aus e of 
economic pressures , decreasing family responsibilities , ligbter hous e­
keeping tasks ,  and/or better job opportunities . Individuals who did not 
answer this item are single students and marri ed ,  widowed , or d ivorced
 
students without children . 
: TABLE 5.  NUMBER AND PERCENT OF STUDENTS WHOSE HUSBANDS 
ARE EMPLOYED IN VARIOUS CLASSES OF OCCUPATIONS 
Occupation Groupings 
Professional , technical 
and kindred workers 
Farmers and farm managers 
Managers , officials , and 
proprietors , except farm 
Clerical and kindred 
workers 
Sales workers 
Craftsmen , foremen , and 
kindred workers 
Operatives and kindred 
workers 
Private household 
workers 
Service workers , except 
private household 
Farm laborers and farm 
foremen 
Laborers ,  except farm 
and mine 
Armed forces 
No answer 
Number 
60 
4 
11 
20 
6 
0 
7 
2 
10 
7 
45 
Percent 
24 
20 
11 
2 
4 
8 
2 
0 
l 
4 
J 
18 
44 
TABLE 6 .  DISTRIBlJrION OF NUMBER OF CHILDREN IN THE 
FAMILIES REPRESENTED 
Number of children Number Percent 
None 24 11 
One )0 13 
Two 55 25 
Three 6) 28 
Four 26 12 
Five 12 . 5 
Six 11 5 
Seven ) l 
Eight or more 0 0 
100 
No . answer 2) 
. TABLE 7. NUMBER AND PERCENT OF OLDEST CHILDREN COMPLEI'ING 
VARIOUS EDUCATIONAL LEVELS 
Classifications Number Percent 
Pre-school 27 14 
Kindergarten 7 4 
Grade school 51 25 
High school 27 . 14 
Post high school (armed forces , 
employed, or married) 
52 25 
\ 
College , vocational , or 35 18 
specialized training 10
0 
No answer 48 
Of the students who reported. their family income , more than 85 
p�cent of the students classified their family incomes as being $5 , 000 
and over, Table 8. The results also reveal that over 50 percent of the 
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students have a family income of $9 , 000 and over. Apparently not as many 
i_nd.ividuals with lower family incomes felt that they had the time, energy., 
and/ or finances necessary to take an occupational course·. Thirty-fl ve 
students who belonged to a religious order did not respond to this item. 
Other non-replies may have been due to the personal and private reasons 
of students . 
TABLE 8 .  NUMBER AND PERCENT OF STUDENTS FROM FAMILIES WITH 
VARYING LEVELS OF INCOME 
Income Group Number Percent 
Under $1 ,  000 3 1 
$1, 000 to $1 , 999 2 1 
$2 , 000 to $2 , 999 4 2 
$3, 000 to $3 , 999 5 2 
$4, ooo to $4 , 999 12 6 
$5, 000 to $5 , 999 19 9 
$6, ooo to $6 , 999 24 11 
$7 , 000 to $7 , 999 20 9 
$8 , ooo to $8 , 999 13 " 6 
$9, 000 to $9 , 999 25 12 
$10, 000 to $14, 999 55 26 
$15, 000 and Over 30 14 
99 
No answer 35 
4? 
More than 50 percent of the students reside in or near towns with 
a population of 10, 000 and over , Table 9 . This fact was expected be­
cause schools in the densely populated areas would be more likely to 
offer occupational courses than schools in sparsely populated. areas . 
More · numerous and varied job opportunities should also be available in 
the more densely populated areas ; thus , a demand for occupational courses 
would be created. It is interesting to note,  however, that approximately 
20 percent of the students reside in or near towns of 1 , 000 or less . 
Evidently these students took the occupational courses in a larger town 
rather than the one which they reside in or near. 
TABLE 9 . DISTRIBUTION OF STUDENTS RESIDING IN VARIOUS SIZES OF TOWNS 
Population Group Number Percent 
Under 500 25 10 
500-999 28 11 
1, 000-1 , 499 5 2 
1, 500-1 , 999 5 2 
2 , 000-2 , 499 6 2 
2 , 500-4, 999 24 10 
5, 000-9 , 999 18 7 
10, 000-24, 999 81 -33 
; 
25, 000-49 , 999 )0 1
2 
50 , ooo and Over 19 8 
No answer 6 2 
OPINIONS AND BELIEF'S OF STUDENTS CONCERNING THE ADULT HOME 
ECONOMICS OCCUPATIONAL PROGRAM 
. 
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For this s ection of the study, students could check more than one 
answer for the following items : l ,  2 , · 3 , 4, 5, 6 ,  and 7 , {S ee questionnaire 
in Appendix A ) For this reason, percentage totals do not add up to 100 . 
Students became interested in the courses primarily through news-
paper notices and by word-of-mouth , Table 10.  (See item 1 on student ques- · 
tionnaire in Appendix A ) This would be expected if various other ways of 
publicizing the offerings of the occupational courses had not been used 
extensively by the local schools . Answers specified by the few students 
who selected the category " other" included : "fliers sent home with school 
children, "  " extension ciub, " " homemakers ' club, " and "work at school . "  
TABLE 10,  NUMBER AND PERCENT OF STUDENTS WHO BECAME 
INTERESTED IN COURSE THROUGH VARIOUS MEDIA 
Media Number Percent 
Newspaper notices 159 64 
Posters 6 2 
Radio broadcasts 22 8 
Telephone 5 2 
Word-of-mouth 91 37 
Other 15 6 
No answer 4 2 
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The reasons designated by students for taking a course were 
varied , Table 11. (See item 2 on student questionnaire in Appendix A) 
Mo�e than 85 percent of the students specified. that they took the course 
for their own satisfaction , and less than 20 percent took the cours e to 
save money. It is interesting t o  note that. the majority of the students 
did not specify either "to develop job skills" or "to improve j ob skills" 
as a reason for taking the cours e .  These results were not expected 
because an occupational course is one in which the class members learn 
skills which prepare them to be gainfully employed. . A few students 
selected the category " other" and then specified their reasons for taking 
the course.  To refresh sewing skills and to learn skills were the 
reasons . Written comments by eight students suggested. that they took the 
course for their personal use but that they were not interested in 
securing employment in a position related to the course .  One student 
stated , "I took the course in clothing construction simply because I was 
interested in being a bett er s eamstress for my own needs at home. I would 
never consider working , so the course was of no value as far as s ecuring 
a job. " 
The goals which a course helped students to attain were similar 
to their reasons for taking the course , Table 12 . ( See item 3 on student 
questionnaire in Appendix A )  S elf-satisfaction was the goal attained by 
over 80 perc ent of the students ; whereas , to save money was a goal 
achieved by 20 percent of the students . Only 10 percent of the students 
specified. that they had developed or improved job skills as a result of 
the course.  These result s were not expected because the courses were 
occupationally oriented .  A few students selected the category " other" 
TABLE 11 . DISTRIBUTION OF STUDENTS WHO TOOK THE .. 
COURSE FOR VARIOUS REASONS 
Reasons Number Percent 
To develop job skills 11 4 
To improve job skills 20 8 
To make money 4 - 2 
To make my money go further 35 14 
To save money 45 18 
To improve family health 1 1 
To make my family happier 19 8 
For my own satisfaction 212 86 
Other 14 6 
No answer 3 1 
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and then stated goals which the course helped them to attain. The 
5l 
responses included these :  "none , " "became more skillful in home sewing , " 
"got away from routine and met new people , •• "helped with decorating 
problem, .. . " one green armchair improved , " and "have knitted things for 
others and helped others to knit . "  One student ma.de this comment in 
reference to the course , " It helped me to help myself a.rid maybe some 
day it will land me a job, but so far jobs are hard to find when you are 
over 50 . "  
TABLE 12 . NUMBER AND PERCENT OF STUDENTS WHO 
ATTAINED SPECIFIC GOALS 
Goals 
To develop job skills 
To improve job skills 
To make money 
To make my money go further 
To save money 
To improve family health 
To make my family happier 
For my own satisfaction 
Other 
No answer 
Number 
4 
20 
10 
32 
56 
1 
19 
204 
13 
6 
Percent 
2 
8 
4 
13 
20 
1 
8 
83 
5 
2 
One would expect the learnings of an adult course in
 a 
home-economics-related occupation to be used to suppleme
nt either an 
ind.1Vidual ' s or a family ' s  income rather than to be used
 for the only 
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mea.nS of income . Approximately ten percent of the students had used 
their course learnings either to increase the total family income or to 
increase individual earnings , Table 13 . (See item 4 on student question­
naire in Append.ix A ) Over 85 percent of the students indicated that 
they had not used their c ourse learnings to secure or hold a job which 
would give the family an income or give them individual earnings . One 
student wrote,  "I am not able to do sewi� for others yet , but hope to . 
when my family work load lightens . "  Another student commented. , " In 
our area there are no jobs except in the home . I have since gone blind 
so have not been using the skills learned . "  
TABLE 13. USE OF FINANCIAL REMUNERATION BY STUDENTS RESULTING FROM 
EMPLOYMENT SECURED AS A RESULT OF THE COURSE 
Used Course Learnings Number Percent 
For the total family income 1 1 
To increase the total family income 13 5 
For total individual earnings 2 1 
To increase individual earnings 11 4 
None · of these 215 87 
No answer 5 2 
More than 50 percent of the students were employed. at the time 
this study was conducted , Table 14. (See item 5 on student questionnaire 
in Appendix A ) This fact supports statistics reported by the Bureau of 
Labor and sociological studies conc erning the working woman. Nearly 
JO percent of the students were employed full time rather than being 
either self-employed or employed. part time . 
TABLE 14. DISTRIBUTION OF STUDENTS ' EMPLOYMENT STATUS 
Employment Status Number Percent 
Self-employed 24 10 
Employed part time 33 13 
Employed full time 71 29 
None of these 114 46 
No answer 5 2 
Very few of the students were employed in a position related to 
the course .  For this reason Table 15 was not discussed. . (See item 6 on 
student questionnaire in Appendix A) 
As seen in Table 16 , 57 percent of the students were not 
employed in a position unrelated. to the course .  The remaining 43 per-
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cent of the students indicated that they were employed in a position not 
related to the course ,  (See item 7 on student questionnaire in Appendix A )  
The major reasons given by these students for joining the labor force were 
as follows :  need to provide financial support , interest in work , wish 
to 
.
improve family standard of living , and interest in possession of 
skills , 
TABLE 15. NUMBER AND PERCENT OF STUDENTS EMPLOYED IN A 
POSITION RELATED TO COURSE FOR VARIOUS REASONS 
Reasons Number Percent 
Attitudes of husband 0 0 
Expectations of husband 0 0 
Desire for independence 1 1 
Desire to make contribution to 1 1 
society 
Escape from home responsibilities 0 0 
Interest in possession of skills 5 2 
Interest in work 5 2 
Need to provide financial support 3 1 
Wish to improve family standard 1 1 
of living 
No answer 231 94 
TABLE 16. NUMBER AND PERCENT OF STUDENrS EMPLOYED IN A POSITION· NOT 
RELATED TO COURSE FOR VARIOUS REASONS 
Reasons Number Percent 
Attitudes of husband 2 l 
Expectations of husband . 3 l 
Desire for independence 16 6 
Desire to make contribution to 8 :3 
society 
Escape from home responsibilities 2 1 
Interest in possession of skills 30 12 
Interest in work 42 17 
Need to provide financial support 45 18 
Wish to improve family standard 37 15 
of living 
No answer 140 57 
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Eighty-five percent of the students specified that they would . 
recommend the occupational course to someone else interested in the same 
ar.ea, Table 17 . · (See item 19 on student questionnaire in Appendix A ) 
These students either "strongly a.greed" or "agreed" that they . would 
recommend the course .  
TABLE 17 . NUMBER AND PERCENT OF STUDENTS WHO RESPONDED 
Responses 
Strongly agree 
Agree 
Slightly agree 
Undecided 
IN VARIOUS WAYS TO THE STATEMENT " I  WOULD 
RECOMMEND THE COURSE TO SOMEONE ELSE INTERESTED 
IN THIS OCCUPA.TIONAL AREA" 
Number Percent 
122 49, 
90 36 
10 4 
8 3 
Slightly disagree 0 0 
Disagree 6 2 
Strongly disagree 3 l 
No answer 8 3 
OPINIONS AND BELIEFS OF TEACHERS CONCERNING THE ADULT HOME 
ECONOMICS OCCUPATIONAL PROGRAM 
For this section of the study, teachers could check 
more than one 
answer for the following items : l ,  2 , J ,  4, 6 ,  7 , 14_, and 1.5.  (S ee 
questionnaire in Appendix B ) For this reason, percentage totals do not 
add up to 100 .  
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Although over 60 percent of the teachers were chosen by administra­
tors to teach the adult occupational courses and 20 percent by a home 
economics teacher ; nearly 20 percent suggested that they themselves teach 
the course!,  Table 18 . (See item 1 on teacher questionnaire in Appendix B }  
Extension members was the answer specified for the category " other" for 
suggesting only one teacher of an adult occupational course . One teacher 
stated , "Many women have talents they can share with others through 
teaching if they are only encouraged as I was , " 
People 
TABLE 18 . NUMBER AND PERCENT OF TEACHERS WHO TAUGHT AN 
OCCUPATIONAL CLASS AS A RESULT OF A SUGGESTION 
FROM VARIOUS CLASSES OF PEOPLE 
Number Percent 
Administrator 14 64 
Public 
Home economics 
Yourself 
Other 
No answer 
teacher 
3 14 
4 18 
4 18 
1 5 
0 0 
In regard to the occupational background of teachers , almost 
?5 . percent of the teachers were home economics education graduates , Table 19 . 
(See item 2 on teacher questionnaire in Appendix B )  The answers specified -
by those teachers who selected the category " other" were as follows : " cake 
decorator, "  " experience  in knitting , " "school and industry, " ''training in 
hotel and restaurant management , "  " industrial experience" and "housewife . " 
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Since the courses were occupational , it might be expected that many of the 
teachers would have had industrial work experiences as well as a degree 
in home economics education .  Industrial work experiences stated by the 
teacher included :  " extension agent for st years , "  "worked in a fabric 
shop during junior year of college , "  "while working irt bakeries , I became 
interested in cake decorating, "  "ten years· of part time custom tailoring . 
and alteration work, " " owned bakery for 21 years , "  "thirty years in the · 
hotel and restaurant industry , "  "presently I operate a dressmaking and 
bridal shop , "  "home service advisor, "  "over two years working with seam-
stress who did many types of sewing--tailored suits to wedding dresses 
to hats to swimming suits , "  and " I  am a corsetiere. " (See item 29 on 
teacher questionnaire in Appendix B)  
TABLE 19 . NUMBER AND PERCENT OF TEACHERS WITH VARIOUS 
OCCUPATIONAL BACKGROUNDS 
Occupational Backgrounds Number Percent 
Home economics education graduate 16 73 
Textiles and clothing graduate 0 0 
Foods and nutrition graduate 0 0 
Child development graduate 0 0 
Home management graduate 0 0 
Interior designer 0 0 
Other 6 27 
No answer 0 0 
59 
Various needs and resources. affected the choice  of course offered 
according to the teachers of the adult occupational courses , Table 20. 
(See item 3 on teacher questionnaire in Appendix B ) Approximately 55 per­
cent of the teachers reported that needs of special groups were .a major 
determining factor . Other major factors affecting the choice  of course 
offered included: availability of facilities , · public attitudes , availa• 
bility of personnel for developing progr�ms , and special problems . One 
teacher commented , "I don ' t feel occupational courses should be taught 
to adults in a community unless there is actually a need for such--the 
need should be apparent first i then it wouldn ' t  be hard to find instructors . "  
TABLE 20.  NUMBER A ND  PERCENT OF TEACHERS WHO WERE AFFECTED 
IN THEIR CHOICE OF COURSE TO OFFER BY VARIOUS 
FACTORS 
Factors Number Percent 
Availability of facilities for 9 41 
developing programs 
Availability of personnel for 6 27 
developing programs 
Availability of resources for 
developing programs 
3 14 
Economic conditions 3 14 
Employment opportunities 3 14 
Needs of business and industry 2 9 
Needs of special groups 12 55 
Public attitudes 7 32 
Special problems 5 23 
No answer 2 9 
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Upon completion of the occupational course ,  almost 75 percent of 
the teachers indicated that no type of credit was given to  the students 
who attended the course ,  Table 21 . (See item 4 on teacher questionnaire 
in Appendix B )  C ertificates of attendance for the students of adult 
occupational courses were available upon request from the South Dakota 
Division of Vocational and Technical Education. More than 25 percent of 
the teachers did specify that such certificates of credit were given to 
the students attending the courses . 
TABLE . 21 . NUMBER AND PERCENT OF TEACHERS WHO GAVE 
VARIOUS KINDS OF CREDIT FOR THE COURSE 
Credit and Type of Credit Given Number Percent 
Credit 
Yes 6 27 
No 16 73 
No answer 0 0 
Type of credit given 
Applied toward high 0 0 
school graduation 
Certificate of attendance 6 27 
Recommendation for employment 0 0 
Other 0 0 
Various types of assistance were available upon request from 
the South Dakota Division of Vocational and Technical &lucation .  It was 
interesting to note that over 80 percent of the teachers reported that 
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they did not avail themselves of any help from this department , Table 22 . 
(See item 5 on teacher questionnaire in Appendix B )  The various kinds 
of help specified by those teachers receiving help included : "finances , "  
"setting up program , "  " encouragement and help with equipment , "  and " space 
to have the class and duplicating instructions . "  (See item 30 on teacher 
questionnaire in Appendix B )  One teacher stated , "Many techniques and 
ideas I use in teaching sewing in class as well as adults have come from 
this office .  The curriculum guide , evaluation , etc . were used . " Since  
only one teacher indicated financial assistance ,  it is  evident that 
the teachers were unaware of partial reimbursement available from the South 
Dakota Division of Vocational and Technical Eaucation for home- economics -
related. occupational courses . Perhaps the . 80 percent of the teachers 
who checked "no help received" were also unaware that various types of 
assistance were available if requested . 
TABLE 22 . NUMBER AND PERCENT OF TEACHERS INDICATING THAT THEY DID OR DID 
NOT RECEIVE HELP FROM THE DIVISION OF VOCATIONAL AND TECHNICAL 
EDUCATION . 
Help Received 
Yes 
No 
No .answer 
Number 
4 
18 
0 
Percent 
18 
82 
0 
Of the various methods most likely to be used to evaluate th
e 
occupational courses , the method used by 50 percent of the tea
chers , was 
student e
_va
luation, Table 23 . (See i tern 6 on teacher questionnaire in 
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Appendix B) Other means employed by the teachers to evaluate the courses 
were self-evaluation and cooperative evaluation. It is interesting to 
note that none of the teachers had used a follow-up survey to evaluate 
the course .  Almost 25  percent of the teachers failed t o  answer this item. 
The writer knows of no explanation for these non-replfes . 
TABLE 23 . NUMBER AND PERCENT OF TEACHERS USING VARIOUS 
MErHODS TO EVALUATE A COURSE 
Methods Number Percent 
Cooperative evaluation 4 18 
Self-evaluation 10 45 
Student evaluation 11 50 
Student individual conferences 1 5 
Follow-up survey 0 0 
No answer 5 23 
The methods used by teachers to evaluate the progress of 
students toward specific course objectives related to knowledge , skills , 
attitudes , · and values were varied ,  Table 24. (See item 7 on teacher 
questionnaire in Append.ix B)  This fact would be expected since different 
occupational courses would warrant the use of varied techriiques to evalu-
ate student progress . Over 65 percent of the teachers had used both 
discussions and informal conversations , whereas 55 percent had used obse
r-
Vations of behavior . Performance tests , personal interviews , and qu
estion-
Daires were each used by approximately 15 .. percent of the t eachers . 
One 
Would expect that the evaluation of a student ' s  occupational ac
hievement 
and ability might be better evaluated . by performance tests , observations ; 
or a fin�shed product rather than written tests . 
TABLE 24. NUMBER AND PERCENT OF TEACHERS USING VARIOUS 
.ME:l'HODS TO EVALUATE STUDENT PROGRESS 
Methods Number Percent 
Anecdotal records 0 0 
Case studies 0 0 
Check lists 2 9 
Discussions 1.5 68 
Essay .type examinations 1 5 
Informal conversations 15 68 
Observations of behavior 12 55 
Performance tests 3 14 
Personal interviews 3 14 
Problem situation tests-- 1 5 
oral or written 
Questionnaires 3 14 
Rating scales 0 0 
Short answer tests 0 0 
Socio-metric methods 0 0 
No answer 1 5 
It was reported by 50 percent of the teachers t
hat they had had 
requests for additional adult home-economics-relat
ed occupational courses , 
Table 25. (See item 14 on teacher questionnaire in Append
ix B) 
Additional classes were primarily requested in the following areas : 
clothing , textiles , and related art ; foods and nutrition ; and housing , 
equipment , furnishing , and related art . 
TABLE 25. NUMBER AND PERCENT OF TEACHERS WHO HAVE RECEIVED 
REQUESTS FOR CLASSES IN VARIOUS AREAS 
Requests and Areas Number Percent 
Requests 
Yes 11 50 
No 11 .50 
No answer 0 0 
Areas 
Family, child care , care of 
the elderly and health 
services 1 5 
Clothing , textiles and 
related art 9 41 
Foods and nutrition 6 27 
Housing , equipment , furnishing 
18 and related art 4 
Dry-cleaning and laundry 
0 services 0 
Non-domestic housekeeping , 
cleaning , maintenance and 5 miscellaneous services 1 
The results of this study revealed that almost 65 percent of
 
the teachers designated that they did not feel a college credit c
ourse 
should be offered on "Employment F,clucation: Plans for Instr
uction , "  
Table 26 . · (See item 1 5  on teacher questionnaire in Appendix B )  
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One would expect just the opposite since such a course should strengthen 
. the qualifications of teachers and/or qualified individuals who are 
willing to teach occupational courses . Approximately 25 percent of the 
teachers , however , suggestErl that the college credit course · should 
be offered through an in-servic e  workshop and on the graduate level . A 
few teachers indicated that this type of course should be offered on the 
undergraduate level. 
TABLE 26 . NUMBER AND PERCENT OF TEACHERS WHO WOULD RECOMMEND 
A COLLEGE CREDIT COURSE AS PREPARATION FOR TEACHING 
AN ADULT OCCUPATIONAL COURSE 
Recommendation Number Percent 
Recommendation 
Yes 
No 
No answer 
Level 
Undergraduate level 
Graduate level 
In-service workshop 
8 
14 
0 
3 
5 
6 
'.36 
64 
0 
14 
23 
27 
66 
COMPARISON OF STUDENTS ' AND TEACHERS ' EVALUATION OF COURSES 
Differences between students • and teachers ' responses to two of 
the seven statements about course objectives were significant beyond the 
. 05 level , Table 27.  These statements were "The objectives of the course 
were important" and "The objectives of the course were acceptable . "  (See 
item 8 on student and 
'
teacher questionnaires in Appendixes A and B )  The · 
data suggested that a higher proportion of the teachers than of the 
students believed that the course objectives were important and acceptable . 
A large number of both the students and teachers checked that the course 
objectives were clear . Many students and teachers also believed that the 
course obj ectives were vague , unimportant , and irrelevant . One teacher 
suggested , "Make objectives more definite with help of class members and 
evaluate according to objectives at end . " 
TABLE 27 .  CH I  SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF COURSE OBJECTIVES 
Evaluative Statements 
� About Course Objectives df Sig . 
Clear 1 0 . 56 N . S .  
Important 1 4 . 47 P <: .  �5 
Precise 1 0 . 79 N . S . 
Acceptable 1 4. 71 P C:::: . 05 
Irrelevant 1 0 . 18 N . S . 
Unimportant 1 0. 36 N . S . 
Vague l '  0 . 55 N. S . 
Numbers of students and teachers. who believed that cours e  content 
was challenging and convincing differed beyond the . 01 level of signifi­
cance ,  Table 28.  (See item 9 on student and teacher questionnaires in 
Appendixes A and B)  A proportionately larger number of the teachers 
believed that the course content was challenging than did the students . 
The same was true of the evaluative statement " convincing . "  Numbers of 
students and teachers differed significantly, or beyond the . 05 level , 
in checking that course content was important and that it was useful . 
The data suggested that a higher proportion of the teachers than of the 
students believed that the course content was important and useful . 
A large number of both the students and teachers indicated that the 
course content was challenging . Many students believed that the course 
content was interesting .  A few students believed that the course content 
was too abstract ,  too easy , too difficult , or boring . 
Differences between students ' and teachers ' reactions to whether or 
not they thought various learning experiences were helpful are show� in 
Table 29 , (See item 10 on student and teacher questionnaires in 
· Appendixes A and B) Differences between students ' and teachers ' 
reactions to five of the eighteen learning experiences listed were 
sign�ficant beyond the • 01 level . These learning experiences were de­
ba.te , individual projects , interviews , laboratory work , a.nd lectures . A 
proportionately larger number of the teachers believed that debat e ,  
1Iidiv1dual projects , interviews , laboratory work, and lectures were 
helpful throughout the course than did the students . Differences between 
students •  and teachers ' reactions to three of the eighteen learning 
experiences listed were significant beyond the . 05 level . These 
learning 
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TABLE 28.  CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF COURSE CONTENT 
Evaluative Statements 
kl.. A bout Course Content df Sig . 
.Challenging 1 13 . 69 P<: . 01 
. 
Important 1 4. 65 P< . 05 
Interesting 1 0. 75 N. S .  
Understandable 1 2 , 68 N. S. 
Useful 1 5 . 92 P < . 05 
Convincing 1 8. 96 . P < . 01 
R easoria ble 1 0 . 90 N. S . 
Boring 1 0 . 18 · N . S .  
Too abstract 1 o . 45 N . S .  
Too difficult 1 0 . 36 N. S . 
Too easy 1 o . 45 N . S .  
experiences were demonstrations , discussion5 , and role-playing. The data 
suggested that a higher proportion of the teachers than of the students 
believed that demonstrations , discussions , and role-playing were helpful 
· throughout the course .  A large number of both students and teachers 
believed that demonstrations and individual projects were h elpful 
learning experiences • . Many students and teachers also believed. that 
analysis and discussions were helpful l_earning experiences . In reference 
to helpful learning experiences , a teacher of a dressmaking and alteration 
course commented , "Have each class member actually construct a garment 
for someone else in the class and do all the fitting and construction 
there--not at home . " 
TABLE 29 . CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF HELPFUL LEARNING EXPERIENCES 
Helpful Learning Experiences 
Analysis 
Buzz Groups 
Debate 
Demonstrations 
Discussions 
Evaluation 
Field trips 
Group projects 
Group reports 
Individual projects 
Individual reports 
Interviews 
Laboratory work 
Lectures 
· 
Panels 
Role-playing 
Speakers 
Surveys 
df ?!- Sig . 
1 2 . 26 N . S .  
1 0 . 22 N . S .  
1 9 . 46 p <: .  01 
1 6 . 55 p <:. 05 
1 3 . 96 p .t:: . 05 
1 2 . 68 N . S .  
1 0 . 27 N . S .  
1 o. oo N. S .  
1 0 . 27 N. S .  
1 7 , 63 p <:. 01 
1 0 . 55 N . S .  
1 13 . 82 p <:· 01 
1 22 . 28 p c::: . 01 
1 7 . 02 N . S .  
1 0 . 01 N . S .  
1 4-. 69 P <::: . 05 
1 0 . 55 N . S .  
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Numbers of students and teachers who believed. that the learning 
experiences were appropriate and effective differed beyond the . 01 level 
of significance ,  Table 30.  (See item 11 on student and teacher question­
naires in Appendixes A and B )  The resUlts suggested that a higher 
proportlon of the teachers than of the students believed that the 
learning experiences were appropriate and effective . A large number of 
students also believed that the learning experiences were worthy of use 
of time . Many students believed that the learning experiences were 
satisfactory, effective , and appropriate .  A few students believed that 
the learning experiences were a waste of time , of limited interest , 
ineffective , and inappropriate .  
TABLE 30 .  CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF LEARNING EXPERIENCES 
Evaluative Statements About ?...� Learning Experiences d.f Sig .  
Appropriate 1 7 . 83 P <.. 01 
Effective 1 11 . 33 P .<: . 01 
Worthy of use of time 1 1 . 09 N . S . 
Of limited interest 1 0 . 59 N . S .  
Satisfactory l 2 . 57 N . S .  
Inappropriate 1 0 . 01 N . S .  
Ineffective 1 o . 45 N . S .  
Waste of time 1 0. 83 N . S .  
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Differences between students ' and teachers ' reactions to whether or . . 
not they thought various teaching aids were helpful are shown in Table 31 .  
(See item 12 on student and teacher questionnaires in Appendixes A and B )  
Differences between students ' and teachers ' reactions t o  seven of 
twenty-four teaching aids listed were significant beyond the . 01 level . 
These teaching aids were three dimensional models , mock-ups , bulletin 
board, chalkboard , displays , posters , and charts .  A proportionately 
larger number of the teachers believed that three dimensional models , 
mock-ups , bulletin board, chalkboard , displays , posters , and charts were 
helpful than did the students . Differences between students ' and teachers ' 
reactions to three of the twenty-four teaching aids listed were signifi-
cant beyond the . 05 level . These teaching aids were duplicated materials , 
slides , and transparencies .  The responces showed that a higher proportion 
of the teachers than of the students believed that duplicated materials , 
slides , and transparencies were helpful . A large number of students 
and teachers believed that actual objects were helpful teaching aids . 
Many students and teachers also believed· that displays were help�ul 
teaching aids . 
Numbers of students and teachers who believed that teaching aids 
were �eaningful and up to date differed beyond the . 01 level of signifi­
cance ,  Table 32 .  ( See item 13 on student and teacher questionnaires in 
Appendixes A and B) A proportionately larger number of the teachers 
beli eved that teaching aids were meaningful than did the students . The 
same was true of the evaluative statement "up to date� " A large number 
of the students believed that the teaching aids were up to date ,  
TABLE 31 . CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF HELPFUL TEACHING AIDS 
Helpful Teaching Aids d.f 1(2. Sig. 
· Actual objects 1 2 . 11 N. S .  
Three dimensional models 1 16 . 31 P < . Ol 
Mock-ups 1 9 . 28 P < . Ol 
Bulletin board 1 23 . 90 P < . 01 
Cartoons 
. C omic strips 
Visual symbols 1 0 . 01 N . S .  
Chalkboard 1 15 . 49 P < . 01 
Duplicated materials 1 5 . 58 P < . 05 
Exhibits 1 1 . 2 5  N. S .  
Displays 1 7 . 75 p c:: . 01 
Flannel board 1 0 . 55 N . S .  
Magnetic board 
Pictures 1 2 . 21 N . S .  
Slides 1 4 . 51 P < . 05 
Filmstrips 1 3 . 56 N. S .  
Movies 1 0 . 01 N. S .  
TV 
Tape recordings 1 0. 96 N. S .  
Transparencies 1 6 . 59 P<: . 05 
Posters 1 21 . 42 P < . 01 
Charts 1 22 . 20 P< . 01 
Flip charts 1 0 . 01 N. S .  
Flash cards 
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satisfactory, and meaningful . A few students believed. that the teaching 
aids were out of date and uninteresting. 
TABLE 32 . CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF TEACHING AIDS 
Evaluative Statements About 
Teaching Aids 
Appropriate 
Colorful 
Helpful 
Meaningful 
Up to date 
Ordinary 
Satisfactory 
Inappropriate 
Out of date 
Uninteresting 
df 
1 
1 
1 
l 
1 
1 
1 
1 
1 
"/.!-
1 . 87 
1 . 36 
1 . 56 
12 . 77 
18 . 88 
0 . 03 
2 . 01 
0 . 36 
0. 18 
Sig. 
N . S .  
N . S .  
N . S .  
P < . Ol 
P <:: . 01 
N . S .  
N . S .  
N . S . 
N . S .  
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There was no significant difference between students '  and teachers ' 
responses concerning the statement "The facilities with equipment
 for 
teaching the courses were adequate , " Table 33 . (See item 14 on student 
questionnaire in Appendix A and item 16 on teacher questionnai
re in 
Appendix B )  The results revealed that students and teachers 
agreed that 
-
the facilities with equipment for teaching the course we
re adequate .  In 
reference to ad.equate facilities with equipment , one te
acher stated , 
"The use of a room used for regular day high school 
classes leads to 
frequent s ewing machine repairs and inconvenience of both the regular 
and evening teacher . I realize it would not be practical to equip a 
room solely for evening classes . Better repair service would help . " 
TABLE 33 .  CHI SQUARE FOR COMPARISON OF .STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF FACILITIES WITH EQUIPMENT 
Evaluative Statement 
About Facilities With 
Equipment 
The facilities with equipment 
for teaching the course were 
adequate 
df 
6 
Sig .  
6 . 38 N .  S • . 
There were no significant differences between students ' and 
teachers ' responses concerning their evaluation of the teacher of the 
course,  Table 34. (See item 15 and 16 on student questionnaire in 
Appendix A and items 17 and 18 on teacher questionnaire in Appendix B )  
The responses indicated that the students agreed with the teacher that 
he had sufficiently prepared. for teaching the course , The data also 
indicated that the students agreed with the teacher that he was ready 
and willing to help others , was relaxed and free from tension around 
people ,  was patient with others , had a sense of humor, had initiative , 
did not antagonize others , was able to criticize without · offending , 
had enthusiasm to inspire others , and individualized instruction . 
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TABLE 34. CHI SQUARES FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF THE TEACHER 
Evaluative Statements 
About The Teacher 
Teacher sufficiently prepared 
for teaching the course 
Teacher 
Was ready and willing to 
help others 
Was relaxed and free from 
tension around people 
Was patient with others 
Had a sense of humor 
Had initiative 
Did not antagonize  others 
Was able to criticize without 
off ending 
Had enthusiasm to inspire 
others 
Individualized instruction 
df 
5 
4 
5 
4 
5 
6 
6 
5 
5 
6 
9 . 59 
1 . 64  
3 . 04 
0 . 56 
1 . 40 
2 . 32 
3 . 92 
4 . 53 
8 . 51 
3 . 77 
Sig . 
N. S .  
N . S . 
N. S .  
N . S .  
N . S . 
N . S .  
N . S . 
N. S .  
N . S ,. 
N . S . 
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There was no significant difference between students '  and teachers ' 
responses when they were given an opportunity to react to the statement 
"Enough time was allotted to teach the course , "  Table 35. (See item 17 
on student questionnaire in Appendix A and item 19 on teacher questi
onnaire 
in Appendix B )  The results revealed that the students and teach
ers agreed 
that enough time was allotted to teach the course.  
TABLE 35. CHI SQUARE FOR COMPARISON OF STUDENTS AND TEACHERS 
CONCERNING EVALUATION OF TIME ALLOTTED TO TEACH COURSE 
Evaluative Statement 
About Time Allotted To 
Teach Course 
Enough time was allotted. to 
teach the course 
df 
6 
Sig.  
1 . 14 N . S .  
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There was no significant difference between students '  and teachers ' 
responses concerning the statement "The students enjoyed taking the 
course , "  Table 36 . (See item 18 on student questionnaire in Appendix A .  
and item 20  on teacher questionnaire in Appendix B )  Responses indicated 
that the students enjoyed taking the course ,  and the teachers felt they 
did also. 
TABLE 36 . CHI SQUARE FOR COMPARISON OF STUDENTS AND TEACHERS CONCERNING 
EVALUATION OF STUDENT ENJOYMENT IN TAKING THE COURSE 
Evaluative Statement 
About Student Enjoyment 
In Taking C ourse 
The students enjoyed 
taking the course 
d.f Sig. 
6 N . S .  
There were no significant differences between students ' and tea
chers ' 
responses when they were given an opportunity to eval�te
 the c ourse in 
terms of the overall objectives developed by Ballow and Baughma
n ( 5) , 
Table 37 .  (See items 20 ,  21 , 22 , 23 , 24 , and 25 on student 
questionnaire 
in Appendix A and items 21 22 23 ,  24, 25,  and 26 on the t
eacher 
. , , 
questionnaire in Appendix B )  The data suggested that a large number of 
both students and teachers were inclined to agree that the course helped 
the students : to become aware of possible job opportunities that exist 
in home-economics-related occupations ; · to recognize that additional 
training can offer job advancement opportunities ; and to develop some 
skill in serving effectively in the world of work . 
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TABLE 37 . CHI SQUARFB FOR COMPARISON OF STUDENTS AND TEACHERS CONCERNING 
EVALUATION OF COURSE IN TERMS OF OVERALL OBJECTIVES DEVELOPED 
BY BALLOW AND BAUGHMAN ( 5) 
Overall Objectives 
To become aware of the possible 
job opportunities that exist in 
home-economics-related. occupations 
To recognize that additional training 
can off er job advanc ement 
opportunities 
To develop personal characteristics 
that are necessary in the world 
of work 
To develop some skill in serving 
effectively in the world of work 
To secure a job 
To hold a job 
df 
6 
6 
6 
6 
6 
6 
5 . 43 
6 . 10 
9 . 93 
8 . 33 
4. 63 
8 . 64 
Sig . 
N . S . 
N. S .  
N . S .  
N . S .  
N . S .  
N. S . 
The results revealed. that 148 out of 247 students checked either 
"disagree" or "strongly disagree" in response to the �tatement "The 
course helped me to secure a job; " whereas , 12 out of 22 t eachers checked
 
either "disagree" or " strongly disagree" in response to the corres
ponding 
statement in their questionnaire .  In response to the same st
atement , 
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only 15 out of 247 students checked either "slightly agree; "  "agree , "  or 
"strongly agree ; "  whereas , none of the teachers agreed with the
.
statement . 
The number of non-responses by both the students and teachers was high . 
The data also disclosed that 149 out of 247 students checked either 
"disagree" or "strongly disagree" in response to the statement "The course 
helped me to hold a job ; " whereas , 11 out of 22 teachers checked either 
"disagree" or "strongly disagree" in response to the corresponding state-
ment in their questionnaire .  I n  response to the same statement , only 12 
out of 247 students checked either "slightly agree , " " agree , "  or 
"strongly agree ; "  whereas , none of the teachers agreed to the statement . 
The number of non-responses by both the students and teachers was high . 
INDEPENDENT VARIABLES WHICH ARE PREDICTORS OF EACH DEPENDENT 
VARIABLE 
For this section of the study , only those student questionnaires , 
or 145 replies ,  were used which had all of the following items answered ; 
20, 21 , 22 , 23 , 24, ?5 ,  and all nine background information questions . 
(See questionnaire in Appendix A ) 
The dependent variables are defined as follows r 
effect of the course on awareness of job opportunities 
in home-economics-related occupations 
effect of the course on recognition that additional 
training can offer job advancement opportunities 
effect of the course on development of personal 
characteristics that are necessary in the world of work 
effect of the course on development of skill in serving 
effectively in the world of work 
effect of the course on success in securing a job 
effect of the course on success in holding a job 
The independent variables are defined as follows : 
xl highest level of education attained . 
x2 marital status 
x3 highest level of education attained by husband 
x4 number of children 
x 5 educational level of oldest child 
x6 age 
x
7 
occupation of husband 
x8 family income 
x9 population of town 
Dependent variable 1 comes from item 20 (see questionnaire in 
Appendix A ) . The relationship of this variable , effect of the course on 
awareness of job opportunities in home-economics-related occupations , to 
each of the independent variables is shown in Table J8 . 
TABLE 38 . DEPENDENT VARIABLE l r  EFFECT OF THE COURSE ON AWARENESS OF 
JOB OPPORTUNITIES IN HOME-ECONOMICS-RELATED OCCUPATIONS 
Ind , Variables 
l 
6 
8 
4 
3 
7 
2 
9 
5 
Total 
* Significant at the . 05 level . 
SS Acc . For 
19 . 575 
10. 214 
8 . 988 
J .  2_54 
1 . 015 
0 . 870 
0 , 480 
0 . 028 
0 . 003 
44. 428 
% Acc . For 
J . 9* 
2 . 0 
1 . 8 
o . 6 
0 . 2 
0 . 2 
0 , 1 
o . o 
o . o 
79 
80 
It is evident from Table 38 that 8 . 7 percent of the variability among 
the students in extent to which the course helped them to become aware 
of job opportuniti es that exist in home-economics-relat ed occupations is 
accounted for by all of the independent variables , The highest level of 
education attained by students ( independent variable 1 )  was s ignificantly 
related to dependent variable 1 at the . 05 level . This variable accounted 
for approximately 4 percent of the variability in dependent variable 1 .  
The data suggest that students with progressively higher levels of 
education are more aware of job opportunities that exist in home-economics-
related occupations . 
The equati on determined using multiple regressions is 
I\ 
y 1 = 2 .  091 + • 268Xl 
D ependent variable 2 comes from item 21 (see questionnaire in 
Appendix A ) . The relationship of this variable , effect of the course 
on recognition that additional training can offer job advancement 
opportuniti es , to each of the independent variables is shown in Table 39 . 
TABLE 39 , DEPENDENT VARIABLE 2 :  EFFECT OF THE COURSE ON RECOGNITION THAT 
ADDITIONAL TRAINING CAN OFFER JOB ADVANCEMENT OPPORTUNITIES 
Ind .  Variables SS Acc . For % Acc . For 
6 
1 
8 
4 
2 
3 
5 
9 
? 
Total 
* Significant at the . 05 level . 
26 . 997 
14. 111 
3 . 615 
2 , 969 
2 . 043 
1 . 602 
1 . 683 
1 . 315 
0 . 115 
)4. 450 
5 . 0* 
2 . 6* 
0 . 7 
o . 6 
o . 4  
0 . 3 
0 . 3 
0 . 2  
o. o 
10 . l 
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Approximately 10 percent of the variability among the students in 
extent to which the course helped them to recognize that additional 
training can offer job advancement opportunities is accounted. for by all 
of the independent variables , Table 39 . The age of students ( independent 
variable 6 )  and the highest level of education attained. by students 
( independent variable 1)  were both significantly related to dependent . 
variable 2 at the . 05 level . The age of students accounted. for 5 percent 
of the variability in dependent variable 2 ;  whereas , the highest level 
of education attained by students accounted for approximately 3 percent 
of the variability . The data suggest that the age of students and 
level of education attained affected the extent to which students · 
recognized that additional training can offer job advancement opportunities . 
The equation determined using multiple regression is  
Dependent variable 3 come& from item 22 {see questionnaire in 
Appendix A) . The relationship of this variable ,  effect of the coin-se 
on development of personal characteristics that are necessary in the 
world of work , to each of the independent variables is shown in Table 40 . 
From Table 40 it is evident that only 3 . 8 percent of the variability 
among the students in extent to which the course helped them to develop 
personal characteristics that are necessary in the world of work is 
accounted for by all of the independent variables . None of the independent 
Variables . accounted for a significant amount of the variability in de­
pendent variable 3 .  For this reason ,  no equation using multipl
e 
regr�ssion would be meaningful . 
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TABLE 40. DEPENDENT VARIABLE 3 1 EFFECT OF THE COURSE ON DEVELOPMENT OF 
PERSONAL CHARACTERISTICS THAT ARE NECESSARY IN THE WORLD OF WORK 
Ind .  Variables 
5 
8 
6 
1 
7 
3 
9 
4 
2 
Total 
* Significant at the , 05 level 
SS Acc . For 
4. 937 
5. 095 
1 . 806 
0. 743 
0 . 513 
1 . 139 
0 , 447 
0 , 358 
0. 095 
15 . 134 
·% Acc .  For 
· 1 . 2  
1 . 3 
0 . 5 
0. 2 
0 . 1  
0 . 3 
0 . 1 
0 , 1 
o. o 
Dependent variable 4 comes from item 23 {see questionnaire in 
Append.ix A ) . The relationship of this variable,  effect of the course on 
development of skill in serving effectively in the world of work , to each 
of the independent variables is shown in Table 41 . 
TABLE 41 . DEPENDENT VARIABLE 4: EFFECT OF THE COURSE ON DEVELOPMENT OF 
SKILL IN SERVING EFFECTIVELY IN THE WORLD OF WORK . 
Ind, Variables SS Acc . For % Acc . For 
9 21. 193 4. 2* 
5 16 , 888 3 . 4* 
8 8, 750 1 . 7 
1 4. 864 1 . 0 
7 5. 108 1 . 0 
6 3 . 808 0 , 8 
2 2 . 589 0 . 5 
3 0 ,440 0 . 1 
4 0. 109 o . o 
Total 63 , 748 12 , 7  
* Significant at the . 05 level . 
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Approximately lJ percent of the variability among the students in 
extent to which the course helped them to develop skill in serving 
effectively in the world of work is accounted for by all of the inde-:- ­
pendent variables , Table 41 . The population of town resided in or near 
by students ( independent variable 9)  and the educational level of oldest 
child of students (independent variable 5) were both significantly related 
to dependent variable 4 at the . 05 level. The population of town resided 
in or near by �tudents accounted for over 4 percent of the variability 
in dependent Yariable 4; whereas , the educational level of oldest child 
of students accounted for over 3 percent of the variability. The data 
suggest that the population of the town resided in or near by students 
and the educational level of oldest child of students affected. the extent 
to which students developed skill in serving effectively in the world of 
work . 
The equation determined using multiple regression is 
Dependent variable 5 comes from question item 24 .(see questionnaire 
in Append.ix A ) . The relationship of "effect of the course on success in 
securing a job" to each of the independent variables is shown in 
Table 42 . 
TABLE 42 . DEPENDENT VARIABLE 5s  EFFECT OF THE COURSE ON 
SUCCESS IN SECURING A JOB 
Ind . Variables SS Acc . For % Acc . For 
9 10 . 019 3 . 9* 
5 4. 302 1 . 7 
8 2 . 853 1 . 1  
? 1 . 028 o . 4  
6 0 . 7YI 0 . 3 
2 0 . 119 o . o 
4 0. 116 o .  0 . 
3 0 . 031 o . o 
1 o. ooo o. o 
Total 19 . 207 7 . 5 
* Significant at the . 05 level . 
From Table 42 ,  7 , 5 percent of the variability among the students 
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in extent to  which the course helped them to secure a job is accounted 
for by all of the independent variables . The population of town resided 
in or near by students (independent variable 9) was significantly related 
to dependent variable 5 at the • 05 level . This variable accounted for 
approximately 4 percent of the variability in dependent variable 5 .  The 
data suggest that students from larger towns were more likely to succeed 
in securing a job . 
The equation determined using multiple regression is  
Dependent variable 6 comes from item 25 (see questionnaire in 
Appendix A) . The relationship of " effect of the course of su
ccess in 
holding a · job" to each of the independent variables is sho
wn in Table 43 . 
TABLE 4 3 .  DEPENDENT VARIABLE 6 :  EFFECT OF THE COURSE ON 
SUCCESS IN HOLDING A JOB 
Ind . Variables SS A cc • .  For % A c c . For 
9 
5 
8 
7 
) 
4 
2 
6 
1 
Total 
* Significant at the . 05 level . 
7 , 499 
4. 560 
4. 182 
2 . 713 
0 , 555 
0 , 393 
0 . 162 
0 . 071 
0 , 004 
20 . 138 
) . 3* 
2 . 0 
1 . 8 
1 . 2  
0 . 2  
0 . 2 
0 , 1  
o . o 
o . o 
8 . 8 
From Table 43 , it is apparent that 8. 8 percent of the variability 
among students in extent to which the course helped students to hold a 
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job is accounted for by all of the independent variables . The population 
of town resided in or near by students ( independent variable 9) wa� 
significantly related to dependent variabl e 6 at the . 05 level . This 
variable acc ounted. for over 3 percent of the variability in dependent 
variable 6 .  The data suggest that the population of town resided i
n or 
near by students did aff ect the extent to which the course helped
 
students to hold a job. 
The equation determined. using multiple regression i
s 
SUMMARY , CONCLUSIONS , AND RECOMMENDATIONS 
SUMMARY 
The technique selected to investigate the adult home-economics­
related occupational courses conduct� in South Dakota during the 1968� 
1969 school term was the questionnaire. Two questionnaires were developed , 
one for students and one for teachers , and used as the means of obtaining 
the desired information. Two mailings of the questionnaires produced 
269 , or 68 percent , usable returned questionnaires . From this group , 
247 were student replies and 22 were teacher replies . 
The median age of the students was 35. 7 years . The largest 
percentage of students were married and had completed high school . The 
greatest number of the students ' husbands had completed high school and 
they were employed. in professional and technical occupations ; a high 
proportion were also .farmers or farm managers . The largest percentage 
of students had three children, the oldest of whom were classified at the 
grade school or the post high school level . The largest single family 
income for the students fell between $10, 000-$14 ,999 . The largest 
percentage of students resided in or near towns with a population of 
10 , 000-24, 999 .  
Students became interested in  the adult occupational courses pri-
marily through newspaper notices and by word-of-mouth .  The major reasons 
for their taking the course  were to receive self satisfaction , to save 
money, and to make their money go further. The goals , which a course 
helped students to attain , were similar to their reasons for taking the 
course .  The largest percentage of students indicated that they had not 
used their course learnings to secure or hold a job which would give the 
family an income or give them individual earnings . The greatest number 
of students however were employed rather than unemployed at the time 
this study was conducted . Very few students were employed in a position 
related to the occupational course which they took . Students who were 
employed in a position not related to the occupational course which they 
took gave these major reasons for joining the labor force :  the need to 
provide financial support , an interest in work , a wish to improve family 
standard of living , and an interest in possession of skills . The 
largest percentage of st.udents specified that they would recommend the 
occupational course to someone else interested in the same area . 
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The greatest number of teachers was chosen by administrators to 
teach the adult occupational courses . The largest percentage of teachers 
were home economics education graduates . According to the largest . 
percentage of teachers , the major factors which affected the choice of 
course offered included availability of facilities , public attitudes , 
availability of personnel for developing programs , and special problems .  
The greatest number of teachers indicated that no type of credit was 
given to the students upon completion of the occupational course . The 
largest percentage of teachers reported. that they did not avail themselves 
of. any help from the South Dakota Division of Vocational and Technical 
Fducation . The main methods employed by teachers to evaluate the adult 
occupational course were student evaluation , self-evaluation ,  cooperative
 
evaltiation, . and student individual conferences . The main methods used by 
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teachers to evaluate student progress were discussions , informal 
conversati�ns , observations of behavior , performanc e tests , personal 
interviews , and questionnaires . Teachers indicated that requests for 
additional occupati onal courses were primarily in these areas s clothing ,  
text iles , and related art ; foods and nutrition ; and housing , equipment , 
furnishing , and related art . Most of the teachers did not recommend 
that a college credit course should be offered as preparation for 
teaching an adult occupational course .  
Chi square was computed. comparing the students • and t eachers ' 
respons es to items conc erning the evaluation of courses . The following 
findings were indicated z  
1 .  A higher proportion of the teachers than of the students 
believed that the cours e objectives were important and 
acc eptable .  
2 .  A proportionately larger number of the t eachers than students 
believed that the course content was challenging and con­
vincing . A higher proportion of the teachers beli eved that 
the course content was important and useful . 
) . As compared to the students , a proportionately larger number 
of the teachers believed that debate, individual projects , 
int ervi ews , laboratory work , and lectures were helpful 
learning experiences throughout the course .  A higher pro­
portion of the teachers also believed that demonstrations , 
discussions , and role-playing were helpful learning experiences 
throughout the course .  
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4. A proportionately larger number of the teachers than students 
believed that the learning experiences used throughout the 
course were appropriate and effective. 
5. As compared. to the students , a proportionately larger number 
· of the teachers believed that dimensional models , mock-ups , 
bulletin board , chalkboard , displays , posters , and charts 
were helpful teaching aids used throughout the course .  A 
higher proportion of the teachers also believed that duplicated 
materials , slides , and transparencies were helpful teaching 
aids used throughout the course. 
6. More of the teachers believed that the teaching aids used 
throughout the course were meaningful and up to date than did . 
the students . 
? . There were no significant differences indicated between 
students and teachers concerning the adequacy of facilities 
with equipment for teaching the course,  their evaluation of 
the teacher , the adequacy of time allotted for teaching the 
course , student enjoyment in taking the course,  and their 
,evaluation of the course in terms of the overall objectives 
developed by Ballow and Baughman ( 5 ) . 
Multiple regression equations were computed to determine which of 
the nine independent or x variables were predictors of each of the six 
dependent or y variables for the purpose of using certain basic information 
about stud.�nts to predict the extent to which the student would profit 
from the occupational course. The following findings resulted • 
1 .  The highest level of education attained by studerits did 
affect the extent to which the course helped students to 
become aware of the job opportunities that exist in home­
economics-related occupations . 
2 .  The age of students and the highest level of education 
attained by students did affect the extent to which the · 
course helped students to -recognize that additional training 
can offer job advancement opportunities . 
) . None of the basic information about students affected the 
90 
extent to which the course helped students to develop personal 
characteristics that are necessary in the world of work . 
4. The population of the town which the students resided in or 
near and the educational level of the oldest child of students 
did affect the extent to which the course helped students to 
develop some skill in serving effectively in the world of work . 
5. The population of the town which the students resided in or 
near did affect the extent to which the course helped students 
to secure or to hold a job. 
CONCLUSIONS 
The following conclusions concerning the hypoth�ses can be drawn 
from the investigation :  
Hypothesis 1:  The students ' evaluation of the course does 
not 
differ significantly from the teacher' s eval�tion of the cour
se . 
rt was found through chi square analysis that responses
 of 
· th� students and teachers were significantly different for 28 of 
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the 98 responses to items in . the questionnaires . It was concluded. 
t�at ther� was insufficient basis for rejection of the hypothesis . 
Therefore , Hypothesis 1 was accepted . 
Hvpothesis 2 :  Regression equations can be computed for the 
purpose of using certain basic information about students (X 
variables ) to predict the extent to which the student would 
profit from the occupational course . 
It was found through multiple regression analysis that a 
multiple regression equation could be computed for five of the 
six Y variables using basic information about students (X 
variables ) . Hypothesis 2 was, thus, accepted . 
RECOMMENDATIONS 
It is hoped that the present study will be useful to home 
economists ,  teachers , administrators , directors of adult education , 
state home economics supervisors , and any other individuals who a�e 
interested in improving the adult home-economics-related occupational 
program in South Dakota and other states .  
The writer feels that the forms of the questionnaires could have 
been shortened and questions re-worded for more efficiency in coding for 
data processing . A different statistical method might �lso have been 
used in determining more detailed information from students and teachers 
concerning the adult occupational courses . 
In light of the findings of this study , the author recommends : 
1 .  That a concerted. effort be launched by" home economists 
throughout South Dakota to initiate adult occupational 
programs which meet community needs . 
2 �  That the teaching load responsibilities be lessened. for · 
teachers who are interested in teaching adult home-economics­
related occupational courses . 
3 .  That teachers of adult occupational courses be ma.de aware of 
the many helps available for adult occupational courses from 
the division of vocational and technical education. 
4. That more administrators be made aware of the adult home­
economics-related occupational program so that they can see 
the value of adult occupational courses . 
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5. That interest in adult home-economics-related occupational 
courses be created through such media as newspaper , TV , radio , 
posters , and fliers . 
6 .  That a certificate or recommendation for employment be issued 
to those  students who demonstrate that they have adequate 
knowledge and skill to perform satisfactorily . 
7 .  That a follow-up survey of students trained i n  adult home­
economics-related occupational courses be conducted and a 
roster compiled. to ascertain appropriate changes so that 
women have the maximum employment opportunities and so that 
the community needs may be met . 
8.  That personal contact may be necessary to recruit students 
from the lower socio-economic groups . 
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9 , That reports by enthusiastic teachers of adult home-eco.nomics­
related occupational courses be publicized in the state news 
letter . 
10.  That a college credit course on "Employment Education: Plans 
for Instruction" be offered. through an in-service workshop 
as preparation for teaching an adult occupational c ourse .  
-
The writer makes the following recommendations as the basis for 
further study , 
1 .  That this study be used as a benchmark study and that a 
similar study be repeated in South Dakota after a period of 
four years to see the progress made .  
2 .  That a similar study be conducted i n  other states which would 
be useful to compare similarities and differences with the 
information given in this study. 
J . That the questionnaires be changed and adapted for use on 
the secondary and post high school levels . 
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APPENDIX A 
STUDENT QUESTIONNAIRE 
98 
99 
BACKGROUND INFORMATION QUESTIONS. 
Please answer the following questions by placing a check mark Cv:') in front of the one answer that you select . · 
Age s  
__ (a· Under 20  years �- (b  20-24 years 
(c  25-29 yea.rs 
(g
. 
� 45•49 years . 
(h . 50-54 years · 
__ ( i  55-59 years 
__ { j ) 60-64 years �;d 30-34 years 
· . . � · 3 5-39 years 
_ .._. · - 40-44 years 
(k) 65 years and Over 
Check highest level of education attained. a 
(al Some grade school · __ (e)  Some ·college · 
(b  Completed. grade schoo
.
l (f) Voeational or 
__ (c Some high school specialized training (d Completed high school (g) Completed college 
Marital status s 
(a) Married 
(bl Widowed 
( c  Divorc ed 
__ (d Separated 
(e Single (never marri ed ) 
Occupation of husband s 
(a) Professional , techni cal , and kindr
. 
ed workers 
__ (b) Farmers and farm managers 
(c )  Managers , officials , and proprietors , except farm (d� Clerical and kindred workers 
__ · ( e Sales workers 
{f Craftsmen , foremen , and kindred workers �g� Operatives and kindred workers 
h Private hous ehold workers 
1 Servic e  workers , exc ept private household ( j� Farm laborers and farm foremen 
(k La.borers , except farm and mine 
__ (1 Armed forc es 
Check highest level of education attained by husband :  
__ . _ (a) Some grade school ( e) Some college �b� Complet ed grade school (f) Vocational or 
c Some high school specialized training 
:::: d Completed high school (g) Completed college 
Number of children: 
__ (a ) None 
__ (b) One 
__ (c)  Two 
(d ) Three 
__ (e ) Four 
Oldest child 1 . 
__ (a) Pre-school 
(b Kindergarten 
__ (c Grade school 
__ (f) Five 
__ {g ) Six 
__ (h ) Seven 
(1)  Eight or more 
�d High school - - . · · . · 
__ e Post high school (armed forces , employed., or married ) 
__ f College , vocational, or specialized training . · . 
Approximate family income before federal income trues 
__ (a ) Under $1 , 000 (g) $6 , 000 to $6 , 999 
(bl $1 , 000 to $1 , 999 (h) $7 , 000 to $7 , 999 
__ (c
. 
$2 , 000 to $2 , 999 (1)  $8 , 000 to .$8 , 999 
__ (d $) , 000 to $ ) , 999 ( j) $9 , 000 to $9 , 999 
__ ( e . $4 , 000 to $4, 999 (k) $10 , 000 to $14 , 999 
(f ) $ 5, 000 to $ 5 , 999 (1)  $15 , 000 and Over 
Population of town now residing in or near: 
__ (a Under 500 __ (f) 2 , 500-4, 999 
( b 500-999 ( g) 5 ' 000-9 , 999 �c 1 , 000-1 , 499 �h) 10, 000-24, 999 
-- d 1 , 500-1 , 999 i ) 25, 000-49 , 999 
__ . e 2 , 000-2 , 499 j) 50, 000 and Over 
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QUESTIONNAIRE 
The following series of questions and statements concerri your perceptton 
or the adult home economics occupational program. There are no right or 
wrong answers . This is simply a survey of your opinions and beliefs , 
Directlons s Place a check mark (�) in front of the answer .21:: answers 
that you select . 
1 .  How did you become interested in the course? 
(a � Newspaper notices �d� Telephone 
__ (b Posters e Word of mouth 
__ (c Radio broadcasts f Other (please specify) i 
2 .  What were your reasons for taking the course? · · 
(a� To develop job skills �f� To . improve family health 
4. 
5. 
_____ (b To improve job skills g To make my family happier 
_____ (c To make money h For my own satisfaction 
__ (d) To make my money go (i ) Other (please specify) s . 
further 
___ (e) To save money 
Upon completion of the course , which goals did the course help you to 
attain? 
�a) To develop job skills 
__ b ) To improve job skills 
__ c ) To make money · 
__ (d ) To make money go further 
( e) To save money · 
�f) To improve family health 
__ g) To make my family happier . 
__ h) For my own satisfaction 
__ (i ) Other (please specify) s 
I ·have used my learnings from the course:  
__ (a) For the total family income · 
(b) To increase the total family income 
----
�c � For total individual earnings 
d To increase individual earnings 
e None of these 
At the present time , I am s 
__ (a) Self-employed 
__ (b) Emplolred part time 
(c ) Employed full time 
__ (d) None of these 
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If you are employed, answer question number six � question number seven. 
6 .  If you are now self-employed or employed either part time or full time in a position related to the course, check the reasons which motivated you to join the labor force. · 
__ (a) Attitudes of husband 
(b� Expectations of husband · 
__ �c Desire for independence 
__ d . .  Desire to make contribution to society 
e) Escape from home responsibilities 
(fl Interest in possession of skills . 
__ (g Interest in work - . 
__ {h Need to provide financial support 
__ { i Wish to improve family standard of living 
7 .  If you are now self-employed or employed either part time .or full time 
in a position not related to the course, check the reasons which 
motivated you to join the labor force . 
�a� Attitudes of hus'ta.nd 
__ b Expectations of husband 
__ c Desire for independence 
�d� Desire to make contribution to society 
__ e Escape from home responsibilities 
f Interest in possession of skills 
�g� Interest in work 
__ h Need to provide financial support 
__ 1 Wish to improve family standard of living 
8 . The objectives for the course were : 
__ {a) Clear 
· 
�b� Important 
__ c Precise 
__ d Acceptable 
9 . The content of the course was : 
(al Challenging 
__ !b Important 
__ c Interesting 
__ d Understandable 
e) Useful 
f) Convincing 
__ { e) Irrelevant 
__ (f) Unimportant 
(g) Vague 
__ (g) Reasonable �h� Boring 
i Too abstract ---- ( j Too difficult 
__ (k) To� easy 
10 . 
11 .  
12 .  
lJ .  
From the following list of learning expe�ences , check the
. 
learning experiences which you feel were helpful throughout the course .  
(a) Ana
.
lysis (Example--analyze figure 
.
�roblems to 
make pattern alterations __ (b) Buzz groups . (k Individual reports 
�c )  Debate . (1)  Interviews 
d) Demonstrations {m) Laboratory work 
e)  Discussions . (n) Lectures . . 
(f� Evaluation ( o � Panels · · __ (g Fieldtrips (p Role-pla
.
ying __ (h Group projects (q Speakers 
( i )  Group reports (r) Surveys 
( j ) Individual projects 
The learning experiences provided in the course were a 
!a� Appropriate � e� Satisfactory 
__ b Effective f Inappropriate 
__ c Worthy of use of time g Ineffective 
d) Of limited interest {h ) Waste of time 
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From the .following list of teaching aids , check the teaching aids which 
you feel were helpful throughout the course . · 
!a) Actual objects (m) Magnetic board 
__ b� Three dimensional models 
. 
( n ) Pictures 
c Mock-ups (o) Slides 
__ d Bulletin boards (p) Filmstrips 
--
�
;� g:i�
o
:�rips . �
�� �vies 
(g � Visual symbols (s ) Tape recordings 
�h Chalkboard (t) Transparencies 
i Duplicated materials (u) Posters 
· 
j Exhibits ( v) Charts · · 
__ (k Displays (w) Flip charts 
(1 Flannel board (x) Flash cards 
The teaching aids used in the course weres 
(a) Appropriate (f} Ordinary 
(b) Colorful (g} Satisfactory --
�c� Helpful �h)  Inappropriate 
d Meaningful i )  Out of date 
e Up to date j ) Uninteresting 
Give your re�ponses to the following 
statements by putting an X in the 
appropriate column at the right . It 
is � important that you respond to 
each statement . 
14. The facilities with equipment for 
teaching the course were adequate.  
15 .  The instructor had sufficiently 
prepared for teaching the course. 
16 , The instructor for the courses  
(a) Was ready and willing to help 
others 
(b) Was relaxed and free from 
tension around people 
(c ) Was patient with ot�ers 
(d ) Had a sense of humor 
(e)  Had initiative 
(f) Did not antagonize others 
{g) Was able to criticize without 
off ending 
(h ) Had enthusiasm to inspire others 
( 1 )  Individualized instruction 
l?. Enough time was alloted to teach the 
course .  
18. I enjoyed taking the course .  
19 ,  I would recommend the course to 
someone else interested in this 
occupational area. 
Q) Q) 
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20.  The course helped me to become 
aware of the possible job 
opportunities that exist in home 
economics related occupations . 
21 . The course helped me to recognize 
that additional training can offer 
job adv�ncement opportunities . 
22 . The course helped me to develop 
personal characteristics that are 
necessary in the world of work . 
23. The course helped me to develop 
some skill in serving effectively 
in the world of work . 
24. The course helped me to secure a 
job. 
25. The course helped me to hold a 
job. · 
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QUESTIONNAIRE 
The following series of questi ons and statements concern your perception 
of the adult home economics occupational program. There are no right or 
wrong answers . This is simply a surv.ey of your opinions and beliefs . 
Directions : Place a check mark (lL.) in front of the answer � answers 
that you select . 
l .  Who suggested .you teach an adult occupational class? 
__ {a) Administrator 
!b) Public 
__ c � Home economics teacher 
__ d Yourself 
__ e Other (please specify) : 
2 .  What was your occupatlonal background. as the instructor for the course? 
(a) Home econoi'nics education graduate 
�b� Textiles and clothing graduate 
c Foods and nutrition graduate --
-- d) Child development graduate ( e � Home management graduate 
__ (f Interior designer 
(g  Other (please specify) : ---------
) ,  Which of the following situations affected the choice  of home economics 
occupational course offered? 
__ (a) Availability of facilities for developing programs 
(b) Availability of personnel for developing programs �c )  Availability of resources for developing programs · 
__ d) Economic conditions 
e) Employment opportunities · 
(f)  Needs of business and industry 
�g) Needs of special groups 
h ) Public attitudes 
i )  Special problems 
4. Was credit given to class members? 
{a)  Yes 
( b) No 
If yes , check the type of credit given : 
(a) Applied toward high school graduation 
�b� Certificate of attendance 
c Recommendation for employment 
:::: d Other (please specify) : ------.....--
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5. Did you get ·help from the Division of Vocational and Technical Fduca­
tion? --· (a) Yes 
__ (b) No 
6 .  How did you evaluate the course? 
__ (a) Cooperative evaluation 
__ (b) Self.-evaluation 
(c� Student evaluation 
(d Student individual conferences 
(e Follow-up survey 
7 .  Check methods used to evaluate the progress of stuients towai-d 
specific course objectives related to knowledge , skills , attitudes , 
and values . · 
__ (a) Anecdot al records (i ) Personal interviews 
(b) Case studies ( j )  Problem situation tests--
-- (c) Check lists oral or written �d) Discussions (kl Questionnaires 
__ e) Essay type examinations (1 Rating scales 
__ f ) Informal conversations (m Short answer tests 
__ {g) Observations of behavior (n Socio-metric methods 
{h) Performance tests 
8 .  The objectives for the course were s 
(a ) Clear __ ( e) Irrelevant 
(b� Important (f) Unimportant 
(c Precise (g) Vague 
(d Acceptable 
9. The content of the course was : 
(a) Challenging 
�b) Important 
c ) Interesting 
d ) Understandable 
__ ( e) Useful 
(f) Convincing 
__ {g) Reasonable 
(h) Boring 
__ (i) Too abstract 
( j) Too difficult 
__ (k ) Too easy 
·1.09 
10. From the following list of i'earning experiences , check the learning experiences which you feel were helpful throughout the course. {a) Analysis (Example--analyze figure · problems to make pattern alterations ) __ (b) Buzz groups . 
(c ) Debate 
�d) Demonstrations 
. 
__ e) Discussions 
__ f) Evaluation 
�g� Fieldtrips __ h Group projects 
__ i Group reports 
� j Individual projects 
k Individual reports 
1 Interviews 
�m Laboratory work 
__ n Lectures 
__ o Panels 
(p� Role-playing 
__ ( q Speakers 
__ ( r Surveys 
11. The learning experiences provided in the course were 1 -
-- (a) Appropriate __ ( e) Satisfactory 
__ c Worthy of use of time g) Ineffective �
b� Effective �f) Inappropriate 
__ d Of limited interest h) Waste of time 
12 . From the following list of teaching aids , check the teaching aids 
which you feel were helpful throughout the course . 
�a� Actual objects �m) Magnetic board 
1) .  
-- b Three dimensional models n) Pictures 
c Mock-ups (o) Slides 
__ (d ) Bulletin board (p) Filmstrips 
(e ) Cartoons (q)  Movies 
__ (f ) Comic strips (r) TV 
�g� Visual symbols {s � Tape recordings 
__ h Chalkboard ( t Transparencies 
i Duplicated materials {u Posters --
(j) Exhibits �v� Charts 
(k) Displays w Flip charts 
==== (1)  Flannel board x Flash cards 
The teaching aids used 
(a) Appropriate 
__ (b) Colorful 
(c} Helpful 
__ (d ) Meaningful 
__ ( e) Up to date 
in the course were 1 
__ (f ) Ordinary 
__ ( g ) Satisfactory 
__ ( h) Inappropriate 
(i )  Out of date 
( j ) Uninteresting 
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14. Have you had requests for additional .adult occupational classes? 
--- ·��� ��s 
If yes , check areas 1 
(a� Family , child care , care of the elderly and health services 
(b Clothing , textiles and related art · 
(c Foods and nutrition 
(d� Housing , equipment , furnishing and related art 
(e Dry-cleaning and laundry services 
(f Non-domestic housekeeping , cleaning , maintenance and 
miscellaneous serviees 
15. Do you feel a college credit course should be offered on "Employment 
F,ducations Plans for Instruction"? 
(a) Yes 
(b) No 
If yes , check level : 
{a) Undergraduate level 
· 
(b) Graduate level 
__ { c ) In-service workshop 
Give your responses to the following 
statements by putting an X in the 
appropriate c olumn at th e right . It is 
� important that you respond to each 
statement . 
16 . The fac ilities with equipment- for 
teaching the c ourses were adequat e .  
l? .  A s  the instructor , I sufficiently 
prepared for teaching the cours e .  
18, As the instructor for t h e  course , I :  
(a) Was ready and willing to help 
others 
(b) Was relaxed and free from t ension 
around people 
(c ) Was pat ient with others 
(d) Had a s ens e of humor 
(e) Had initiative 
(f) Did not antagonize others 
(g ) Was able to criticize without 
off ending 
(h) Had enthus iasm to inspire others 
( i ) Individuali z ed  instruction 
19 . Enough time was allot ed to teach the 
cours e .  
20. The students enjoyed taking the course .  
21. The c ours e helped the students t o  be­
come aware of the poss ible job oppor­
tunities that exist in home economics 
relat ed occupations . 
� 
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22 . The course helped the students to 
recognize that additional training 
can off er job advancement oppor­
tuni ties . 
2J . The course helped the students to 
develop personal characteristics 
that are necessary in the world of 
work. 
24. The course helped the students to 
develop some skill in serving effectiv­
ely in the world of work. 
2;. The course helped each student to 
secure a job. 
26 . The course helped each student to 
hold a job. 
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Please write out your answer in the space :provided for you to the following questions . · · · 
27. 
28.  
. 30. 
31 ,  
J2 . 
What problems , if any, did you meet in setting up and carrying 
through the occupational course? 
If you were to teach the course again, what would you do diff e�ently? 
Please specify your industrial work experiences which helped you in 
teaching the adult occupational course. 
What kind of help did you get from the Division of Vocational and 
Technical Education? 
What satisfactions did you
.
receive from teaching an adult 
occupational course? 
What can be done to encourage other qualified individuals to 
teach adult occupational courses? 
APPENDIX C 
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IEI'TER SENT REQUESTING NAMES AND ADDRESSES OF STUDENTS 
D ear Mr . Doe s  
Bushnell , S outh Dakota 
October 27 , 1969 
I am just in the beginning stages of working on my master• s · 
thesis conc erning adult home economics occupational classes in South 
Dakota . 
I would appreciate your sending me the following needed 
information :  
1,  The names and addresses of the students enrolled in the 
following adult occupational classes during the school 
t erm 1968-1969 : 
Thank you for your time and consideration • . 
S incerely yours , 
(Mrs . ) Sa� K. Hanson 
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IEI'TER SENT TO SUPERINTENDENTS 
Dear Mr. Doe : 
Bushnell , South Dakota 
March 19 , 1971 
I am conducting a survey concerning adult home economics · occu­
pational courses conducted in South Dakota during the 1968-69 school 
term. Since your school participated in the program during the 
designated school term, I feel you should be informed of the project 
I have undertaken . 
This project was attempted because of a need for data in this area 
and information obtained will be used to improve the adult home 
economics occupational program. This project is being conducted in 
partial fulfillment of the requirement for a Master of Science degree 
at South Dakota State University. 
I have prepared two questionnaires . One questionnaire .will be 
sent to all instructors of the courses . The other questionnaire will 
be sent to all class members of the courses . The information obtained 
from the instructors and class members will in no way be related to 
them as individuals , All information will be handled in a statistical 
manner only. 
If you have any questions or comments , please feel free to 
contact me . 
Thank you for your cooperation. 
Sincerely yours , 
(Mrs . ) San<b:'a K .  Hanson 
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OFFICE OF THE DEAN 
Dear Mr. Does 
...,U U TH UAKOTA STATE UNIVERSITY 
BROOKINGS, SOUTH DAKOTA . 57006 
COLLEGE OF HOME ECONOMICS 
March 18 , 1971 
This is to confirm the fact that Mrs . Sandra K • . Hanson is conducting . 
a survey concerning adult home economics occupational co\lrses conducted 
in South Dakota during 1968-69 . These data will form the basis of a 
thesis to be presented in partial fulfillment of the MS degree in Home 
Economics Education . 
We sincerely hope the teachers and students will cooperate well in 
this project since it will provide valuable information for furthering 
the adult home economics occupational courses for the future. 
· 
Mrs . Ardyce Gilbert , head of the Home Economics Education Department , 
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and I are acting as Mrs . Hanson ' s graduate advisors and we appreciate your 
cooperation and that of the teachers and students , also . 
Sincerely yours ,. 
!�Jn .� 
Frances M .  Hettler , Dean 
FMH : ig 
LETTER SENT WITH QUESTIONNAIRE TO STUDENTS REQ�TING PARTICIPATION 
Dear 
Bushnell , S outh D�kota 
April 201  1971 
I AM ONLY ONE 
I am only one ; 
But I am one .  
I cannot do everything 
But I can d� something . 
What I can do , I ought to do s 
And what I ought to do , 
· 
By the grace of God , 
I will do . 
--Author Unknown 
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You too are only one r but you are one . Are you one who is personaily 
int erested in improving the quality of education offered - in S outh Dakota? 
I 
I would like to enlist your help with a survey conc erning adult home 
economics occupat ional cours es conduct ed in S outh Dakota . During the 
1968-69 school t erm you were a class member of the cours e titled 
This pro j ect was att empted. becaus e of a need for data i n  this area and 
information obtained. will be used to improve the program. Thi s  project 
is being conducted in partial fulfillment of the requirement for a Master 
of Scienc e degree at South Dakota Stat e University . 
The succ ess of th is research depends on your interest and willingness to 
cooperate .  The t ime taken from your busy schedule to answer this ques­
tionnaire will be a valuabl e contribution to res earch in this area . It 
is hoped you answer the questi ons carefully and honestly as you can . 
No one will see what you have writt en. The informati on that you give 
will in no way be related to you as an individual . All information will 
be handled in a statistical manner only .  
Pleas e  fill out the questionnaire today and return -it in the enclos ed ,  
stamped , self-addressed envelope .  I t  i s  important that this b e  s ent by 
return mail to fac ilitat e res earch . Thank you for ·your promptness and 
cooperation .  
. Sincerely yours , 
{Mrs . ) Sandra K. Haruson 
LETTER SENT WITH QUESTIONNAIRE TO TEACHERS REQUESTING PARTICIPATION 
Dear 
Bushnell , South Dakota 
April 20, 1971 
I AM ONLY ONE 
I am only one r 
But , I am one , 
I cannot do everything 
But I can do something. 
What I can do , I ought to do : 
And what I ought to do , 
By the grace of God , 
I will do, 
--Author Unknown 
119 
You too are only one ; but you are one. Are you one who is personally 
interested in improving the quality of education offered in South Dakota? 
I would like to enlist your help with a survey concerning adult home
. 
economics occupational courses conducted in South Dakota. During the 
1968-69 school term you were the teacher of the course titled -------
This project was attempted because of a need for data in this area and 
information obtained will be used to improve the program. This project 
is being conducted in partial fulfillment of the requirement for a 
Master of Science degree at South Dakota State University, 
The success of this research depends on your interest and willingness to · 
cooperate . The time taken from your busy schedule to answer this ques­
tionnaire will be a valuable contribution to research in this area. It 
is hoped you answer the questions carefully and honestly as you can, 
No one will see what you have written. The information that you give 
will in no way be related to you as an individual. All information will 
be handled in a statistical manner only. 
Please fill out the questionnaire today and return it in the enclosed, 
stamped , self-addressed envelope . It is important that this be sent by 
return mail to facilitate research . Thank you for your promptness and 
cooperation . Sincerely yours , 
(Mrs. ) Sandra K .  Hanson 
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The following is the distribution of responaes for each question of the questionnaire for which chi square (X2) was the statistical test used to determine if there were significant differences between students and 
teachers . Each question was not answered by every student , 
8 .  
10 . 
11. 
The objectives for the course were : 
160 ta� Clear ' t e) Irrelevant 
16 b Important 4 f ) Unimportant 
20 �c � Precise 6 (g) Vague 
69 d . 'Acceptable 16 No answer 
The content of the course was : 
23 
!� 
Challenging �8 {g! Reasonable 
28 Important ' r Boring lJ6 Interesting 5 i Too abstract 
Zl Understandable 4 j Too difficult 
162 ( e Useful 5 k Too easy 
J:4 ( f) Convincing ·� No answer 
From the following list of learning experiences , check the learning 
experiences which you feel were helpful throughout the course, 
105 (a) Analysis (Example--analyze figure :problems to 
make pattern alterations ) · 
16 �b) Buzz groups 6 �k) Individual reports 
2 c ) Debate 1 1) Interviews 
-15_..8..._ d) Demonstrations 25 m) Laboratory work 
lOJ ( e Discussions 29 �n� Lectures 
27 (f Evaluation 1 o Pariels 
3 · (g Fieldtrips 1 p Role-playing _
1_1 __ �h Group projects 6 (q) Speakers 
__ 1_ i Group reports 
0 (r) Surveys 
115 j Individual projects 18 No answer 
The learning experiences provided in the course were : 
74 (a� Appropriate 99 (e ) Satisfactory 
80 �b Effective 1 �f) Inappropriate 
140 c Worthy of use of time 5 g) Ineffective 
5 d) Of limited interest 9 h) Waste of time _ _.._ 
4 No answer 
12 .  
13 . 
From the following list of teaching aids , .check the: teaching aids 
which you feel were helpful throughout the co�.... . . ·· , · . ·. 
178 (a ) Actual objects · o (m) Magnetic board 
5 (b) Three dimensional mod.els · · 29 !n) Pictures . 
__ 9_ ( c ) Mock-ups · 15 . o) Slides 
19 (d) Bulletin boards 24 p) Filmstrips 
___ o_ ( e) Cartoons · 1 q) Movies · 
_ _..o_ (f) Comic strips O .(r) TV · 
43 g� Visual symbols 0 �s ) Tape recordings 
13 h Chalkboard 7 t) Transparencie.s 
48 i Duplicated. materials 9 u) Posters 
53 j) Exhibits 16 �v� Charts 
57 k) Displays 1 w Flip charts 
___ 6_ (1) Flannel board 0 x Flash cards 
11 No answer 
The teaching aids used in the course were 1 . . . . 
116 a Appropriate 20 (f) Ordinary 
25 b Colorful 68 �g) Satisfactory 
146 c Helpful 0 h) In�ppropriate 
59 d Meaningful 4· i ) Out of date 
. 77_ e Up to date 2 ( j) Uninteresting· 
17 No answer 
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14. The facilities with equipment 
for teaching the course were 
adequate. 
15. The instructor had sufficiently 
prepared for teaching the course. 
16 . The instructor for the course s 
(a) Was ready and willing to 
help others 
(b) Was relaxed and free from 
tension around people 
(c) Was :patient with others 
(d) Had a sense of humor 
(e) Had initiative 
(f) Did not antagonize others 
(g )  Was able to criticize 
without offending 
(h) Had enthusiasm to inspire 
others 
( i )  Individualized instruction 
17 . Enough time was alloted to 
teach the course. 
18 . I enjoyed taking the course. 
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19 . I would recommend the course to 
someone else interested in thi s  
occupati onal area .  
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20. The course helped me to become 
aware of th e possible job 
op1)ortuni ti es that exist in home 
economics related occupations . ,_.4�0-+-6-........-�-:..""'+--:::..+-..4.l.-1-:�.&-1:i1�0� 
I 
21. The c ourse helped me to recognize 
that additi onal training can 
off er job advanc ement 
opportunities . 
22 . The course helped me to develop 
personal characteri stics that are 
nec essary in th e world of work . 
23. The course helped me to develop 
some skill in serving effectively 
in the world of work . 
24. The course helped me to secure a 
job . 
25. The cours e helped me to hold a 
job. 
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APPENDIX E 
RESPONSES TO TEACHER QUESTIONNAIRE 
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The following is the distribution of responses for each questi on of 
the questionnaire for which chi square (x2) was the statistical test 
used to determine if there were significant differences between students and teachers . Each question was not answ�red by �yer;y· t eacher . 
8 ,  Th�
6
obi=1t��=:.rfor the course were : 
7 b Important 
3 c Precise 
11 (d Acc eptable 
-
The content of the course was 1 
15 �a� Challenging 6 b Important 
10 �c � Int eresting 
lO d Understandable 
go ( e Us eful 
5 (f ) C onvinc ing 
0 �;� Irrelevant 0 Unimportant 
0 (g) Vague 
0 No answer 
4 �g� R easonable 0 Boring 
Q ( i ) Too abstract 
0 � j ) Too difficult 0 k ) Too easy 
l No answer 
�o. From the following list of learning experienc es , check the learning 
experiences which you feel were helpful throughout the course .  
11 (a ) Analysi s  (Example--analyze figure problems to . 
make pattern alt erations ) 
2 �b� Buzz groups 
__ 2_ c Debat e 
20 d Demonstrations 
14 !e ) Dis cussions 
__ 5..._ f) Evaluation 
_ ..... o..... g ) F ieldtrips 
_....;l..._ h ) Group projects 
_ __.O._ ( i ) Group reports 
17 ( j )  Individual projects 
_ _.o.... k ) Individual reports 
_...;i2..... 1 )  Interviews 
10 m) Laboratory work 
7 n� Lectures 
0 o Panels ---
__ 1_ p R ol e-playing 
_ __.o..... q) Speakers 
____ o  ( r ) S urveys 
___ o_ No answer 
11... The learning experiences provided in the course were: 
lj (a ) Appropriate 5 {e )  Satisfactory 
15 (b) Effective 0 (f) Inappropriate 
15 (c ) Worthy of use of time 0 (g) Ineffective _....,.l,__ (d) Of limited interest 0 (h) Waste of time 
_..,;;;l..,_ No answer 
12 . From the following list of teaching aids , check the teaching aids 
which you feel were helpful throughout the course.  
lJ , 
19 �a� Actual objects 0 (m) Magnetic board 
_ __.4_ b Three dimensional models 5 (n ) Pictures 
__ 4_ c Mock-ups - 4 ( o)  Slides 
9 ( d� Bulletin board 5 (p) Filmstrips 
___ o_ ( e Cartoons 0 ( q) Movies . 
___ o_ (f Comic strips 0 (r) TV 
__ 4_ (g) Visual symbols 1 (s ) Tape recordings 
10 (h ) Chalkboard 1 ( t ) Transparencies 
__ 9_ (i ) Duplicated materials 6 (u) Posters 
7 � j � Exhibits 8 (v� Charts · 
11 k Displays 0 ( w Flip charts 
O 1 Flannel board 0 ( x Flash cards --
__ 1_ No answer 
The teaching aids used in the course were s 
7 �a ) Appropriate 2 (f� 
4 b) Colorful 1 (g 
_1 __ 6_ c � Helpful 0 ( h  
11 (d Meaningful 0 ( 1 )  
17 ( e Up to date 0 ( j ) 
1 
Ordinary 
Satisfactory 
Inappropriate 
Out of date 
Uninteresting 
No answer 
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16 . The facilities with equipment for 
teaching the courses were adequate . 
17 . As the instructor, I sufficiently 
prepared for teaching the course. 
18 . As the instructor for the course,  I 
{a) Was ready and willing to help 
others . 
{b) Was relaxed and free from tensi 
around people. 
{c) Was patient with others 
(d) Had a sense of humor 
{ e) Had initiative 
{f) Did not antagonize others 
(g) Was able to criticize without 
off ending 
(h) Had enthusiasm to inspire 
others 
{i )  Individualized instruction 
19. Enough time was alloted to teach 
the course. 
2 0. The students enjoyed taking the 
course .  
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� CD g ·+> t � Ul � � Q) � 0 � rd er' � s:: ,..-4 ..... +> 0 :J ti) A ti) z 
1 1 0 0 1 
1 1 0 0 . l 
0 0 0 0 0 
0 1 0 0 0 
0 0 0 0 0 
0 0 0 0 · ? 
0 0 0 0 1 
1 0 0 0 1 
0 0 0 0 1 
2 0 0 0 1 
0 0 0 0 2 
0 1 2 1 , 
1 0 0 0 1 
21 . The course helped the students to 
become aware of the possible job 
opportunities that exist in home 
economics related occupations . 
22 . The course helped the students to 
recognize that additional 
training can off er job advance-
, ment opportunities . 
23 . The course helped the students to 
develop personal characteristics 
that are necessary in the world 
of work. 
24. The course helped the students to 
develop some skill in serving 
effectively in the world of work. 
25. The course helped each student to 
secure a job. 
26 . The course helped each student to 
hold a job. 
CD 
i 
> 
� 0 ..... +> ti) 
1 
2 
0 
2 
0 
0 
CD 
� 
� 'i 't:f +> .n Q) t= t> 
t 
CD 
� 'E < tr.> :::::> 
I! t: 6 
� t: lJ 
6 6 6 
c t: 2 
( ( t: 
( c ? 
129 
Q) CD 
t r C'd � c.o oM oM CD 't:f 't:f c.o s:: 
� <D � 
� 
8 +> � Vl ti CD 0 � or.f c.o � n .n +> 0 tl.l � ti) z 
0 2 1 ? 
( 2 ] ? 
( c ] ": 
] c ] 2 
c 11 2 � 
c c: 2 l.j 
